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CHAPTER I 
FORWAND 


Explanation of Problea 

A glence at the title of this problem might give the im 
pression that "Some Advanced Educational Practices ami Teche 
niques in Public Sehools thet are Applicable te the Navy Training 
Progrem" is a broad, all encompassing subject. This could very 
easily be the case, Understending the limitations of time and 
avallable resources, however, I have necessarily tailored the prob- 
lem to mect the situation at hani. By this, I mean I have chosen 
have been developed with beneficial results in public schools. 
These practices, I believe, can be applied to the Bevy training 
program with just as positive results. There are other practices 
and techniques in public schools that aleo seem to have possible 
worth if applied to Kevy instruction. Without meaning to depreciate 
their value, I will treat several of them in « brief swmary fach- 
ton, with, reoomentation that they be the subject of further stuiy. 

The major civilian educational practices that I have chosen 
to elaborate upon are: Pirst, “IneJervice Teacher Training Tech- 
niques", or whet may be more faxiliarly imown as aethodis that have 
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been adopted by some public schools which seem to heve helped to 
improve the quality of instruction of both experienced es well as 
inexperionesd teachers. ‘Seconily, "Guidance Functions of the In 
structer", or how an instructor through guidance activities can 
help each stulent uake the best possible adjustment vocationally, 
socially, ami scholastically. 

The topics which I will treat in a summery fashion are “Ime 
provement of Study Sidille", "Creative Activity Frogrem®, and “Ade 
winistrative Inprovenents". 

Reagen for Selecting Freblea 

The reason 1 selected thie preblen ia primarily that I bee 
lieve a closer liaison can be established between the Navy traine 
ing program and ite civilian counterpart, whereby new metheds and 
techniques of instruction that have been utilised with beneficial 
results will be freely exchanged between the two educational sys- 
tems. Being a Raval officer, I am naturally interested in « con- 
tinuous development of the Kavy training program so aa to inoure 
the highest possible quality of instruction and thus the best 
teasined men, There are no dowst meny iapreved asthods ard tech 
nicuss of instruction presently in use in the Ravel treining pro- 
gram that could be (but aren't) fully utilised in public schools 
with just as beneficial results. On the other hand, the opposite 
is no dowst just as true, After variouw associations with « mum 
ber of public schools as well as Naval training schools, I have 
come to the conclusion that the Navy could, in particular, bene- 
fit to a considerable extent by adopting certain applicable neth- 
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dtu end techniques from public schools in the fielés of in- 
service teacher training and guidance-counseling of stwlents. I 
believe that we also have much to learn from public schools con- 
cerning other improved methods of instruction as well, such as 
those that I will treat in a swmary fachion. 

It is because of these reasons that I heve chosen this topie 
for investigation, with the hope that if this study does nothing 
else, it will at least initiate critical self-evaluations of the 
methods of instruction currently in use in the Naval training pro=- 
gram, with the view to wbilizing every available source for bring- 
ing about continuous improvements wherever necessary. 
Applicability of the Practices and Technicues 

To second guess the obvious question “How do I know that 
these recommended practices ami techniques can be applied to the 
Wavy training progran?™ I can only sey that it seems to me that 
basically, the problems involved in teaching or training young 
people are the same whether or not they wear a wiifera. ‘The in 
dividual's basic needs of belonging, achievement, security, effece 
tion, physical well being, independence of thought, and freedom 
frem fea r and guilt all must be provided for by any education pro- 
grem if the maximm potential of the individual is te be realized. 
it is primarily to assist in accomplishing this mission thet many 
public schools heve uilertaken extensive programe in the fields of 
in-service training for teachers and guidance. However, at the 
same time I realize that in Navy instruction sore so than in civil-~ 
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ian education, wiformity of educational objectives ani o greater 
degree of personal discipline is necessary. In addition, in the 
Nevy the career of an instructor is relatively short. Therefore, 
I have considered these conditions in selecting the practices and 
techniques that are presented in this stuly. 

Resources 

To obtain date for this thesis I have utilized verious pub- 
lished materials, personal interviews with both civilian and Navy 
authorities in the field of education, ami finally, ectual observa- 
tions of a number of civilian and Navy classroom situations. 

The published materials from which I have gained wuch varied 
and valtable information are listed in the Bibliography. 

ik owe @ great deal of gratituwie to various civilian and Bavy 
educational authorities (in particular, Dr. Alice Z. Seeman, Dre 
C. B. Mewienhall, Dr. Pavl #. Klehr, and Fr. John G. Odgers), for 
all of the valuable information and advies, without which I would 
have been unable to prepare this study. 

In order to sce words translated into action and te witness 
first hand what is actually being eccomplished primarily in the 
fields of in-service training and guidance, I made a series of 
personal visits to the following public schools and Navail trein- 
ing establisiments: 

1. Civilian Sehools 

University School, Ohio State University, Columbus, Ohio 
Seuth High Scheel, Columbus, Ohic 

Intianole Junior High Sehool, Columbus, Chic 

Heyl Averme Elementary School, Columbus, Uhio 
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Upper Arlington High Seheol, Upper Arlingten, Chie 
Bexley High School, Bexley, Ohio 
‘North High School, Columbus, Ohio 
terthingten High School, verthington, Chie 

2. Naval Training Setablisiwents 
Haval Technical Training Center, Meaphis, Tenn. 
Noval Training Center, Great Lakes, LLlinois 
CelsC. School, NAS Glenview, Illinois 
Us S. School for Instrusters, Haval Station, Norfolk, Ves 
liavel. Supply Corps Sehooly heval Station, Sayonne, le Je 
Havel fraining Center, Bainbridge, did. 


Re Le 
yc ey eee Newport, (Sterekeaper, 


Reval Subaarine Base, New Lendon, Ct. (Enlisted Basic 
Subaarine Sehool) 


Lastly, 1 have called upon my own experience and beckgrowx! 
as an officer in the Navy, 23 a former secondary sehool teacher in 
California (aduittedly for a brief period of time), and as a former 
etuient both in public as well as levy schools, 

Related Studies 

There are to my imowledge no studies on the exact subject 
of this problem, However, numerous studies have been made dealing 
with the subject of in-service teacher training ami guidance both 
in the field of civilian education as well as Navy training, but 
not combining the two, 


seh eal cas ah aan 8 
fies ni te si Pe ae wit ORR 


fae | 
eartdlquenersthaeneehpouenrgibengan qiiieaer wea 
ory. sted v al i os nis © gatata 4 tre = ‘wig . 
Vaan igen mak! r ee ‘bie tower. gre “ont Fs i 
ai ill’ dies taint” eit a tanec ona i 
ot ec mbt Lert Loot wean east amet ye 
a ala” il ate al” 
epee) SI oR rio moksase y tia a 
tal, en andl dv he wowing ot stort)  Goade®, 2 angle 9 EGE ) ay" 
nen res eT 


ehendaleedd Sete ova X gettat ¢ “P 


em da | py 
i sob at os tnt e 

intriaseiumiin neha arene ; 
ailedh obi aod ova! tends Gsteteait clove sailing SA 
dood eonaniic, tan quintet sedoced ooivmec 16 tootdee edt atti 
dud Kooregihcnk-ipbegerpematoymsndh tlt 


oy, 9 of a OQUIe 


eR ADS (ie tom 4 


Ae 


CHaArTea ii 
TR@SERVICE TEACHER THAIRING TECHNIC UES 


Definition 

In-service teacher training technicues consist of e variety 
of methods that have one principal purpose, thet is, inproving 
the quality of instruction of beth experienced and inexperienced 
teachers. Stating it in another way these consist of a variety 
of activities that help a teacher to become more effective, to 
grow on the job and be @ better teacher in the classroom, 

Basically, ali of these activities previde a means of 
tiving each participating teacher the advantage of the wisdem 
and experience of others ani the interchange of ideas among 
those of different backgrounds, experiences and teaching situa- 
tions. 

Why In-Service Training is Seeded 

Why is in-service training necessary? thy, once a teacher 
is trained fer his job, isn't thet enough? Why can't he do 
something about improving his own preficiency as a teacher 
without the ereation of an organized training program or activie 
ties? 

One answer to the first two of these cuestions became very 
Clear to me as a result of my recent associations with the Naval 
training program. The formalized training for a Kavy instructer 
consists of only six weeks. it is true that these instructors 
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are primarily petty officers with often many years of practi- 
cal experience in the specialized fields in which most of then 
will be teaching. But it is common Imowledre that although 
knowing your subject is a primery characteristic of a good 
teacher, that this quality alone will not make him a good teach 
er. Therefore, even more so than civilian schools whose teach- 
ere receive many years of intensive teacher training, it cane 
to me that an organized, effective in-service training program 
is a must for the Navy in order to make w for the limited tine 
allowed for training the instructor, I believe that the prob- 
lem in the Navy is even more critical now than it has been 
since the end of World War II. With the increase in the num 
bere of men being trained as a result of the international sit- 
vation, sufficient nunbers of previously trained and experienced 
instructors to do the job are net availeble. This necessitates 
an in-service teacher training program to not only add te the 
necessary brief training of the new instructors, but to assist 
the seasoned instructors as well to be betier teachers. 

Most of these thoughts concerning the necessity for an ine 
service training program in the Navy seen to apply to the none 
technical knowledge recuired of a good teacher. Sut what about 
the necessity for a Navy instructor to keep abreast of the ever- 
changing technical developments in modern warfare? Here azain 
is another argunent for an in-service training program. 

Looking at public schools for their answers te these ques- 
tions, many such schools have long recognised the need for a 
training program to help teachers Luprove their effectiveness 
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and to "grow on the job". Public schools also have been afe 
fected by internstional conditions which have ereated a situa- 
tien similsr to that of Worl¢ Wer II. This situation is one 
of obtaining a sufficient number of adequately trained teach- 
ers, and an ineservice tescher training program ecems to be 
the best means of improving the quality of instruction so that 
every teacher counts. Also similer te the military being faced 
with ever-changing technical methods of warfare, our civilian 
sehools are faced with the responsibility of preparing the 
young people to better ecuip themselves to mect the demands of 
our ever-changing society. This means our teachersmust change 
with the times, not only in respect to their mowledge of sub- 
ject matter but their teaching methods as well. These are 
primerily the reagons why in public schools in-service trein- 
ing is necessary and why the original training « teacher re- 
ceives cannot be considered all that is needed, 

As for an answer to the question, why is an organized 
training program necessary-—why can't the teacher do something 
on his own to improve his proficiencies, 1 believe most teach= 
ers are aware of their shortcomings as teachers and of the 
problems that they are faced with in their classrooms, They 
have a personal desire to de something about theg, but unfor 
tunately they do not know whom to turn to help them out of these 
difficulties. Therefore, the concensus of opinion in civilian 
education ssems to be that it is the responsibility of each 
school's adainistrative staff to previde an in-service training 
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program. A program designed so that teachers and the adaine 
istrative staff can work together in a cooperative sanner in 
finding satisfactory solutions to their common probleas, 

Lastly, there apparently are teachers who either are tome 
placent with their teaching, or do not realize that they have 
either shortcomings as teachers or problews in their clase- 
rooms. Here again the responsibility, it appears, should rest 
with the aduinistrative staff to provide opportmities for these 
teachers to become aware of their needs ami problens and then 
help them do something about them, 

Based upon these considerations many public schools 
throughout the United States have established extensive in= 
service training pregrams which appear to have contributed a 
grest deal towards helping the teacher improve on the job. In 
many respects our Navy training is similar to civilian eduea- 
tion. Therefore, it wight be well to take 2 look at some of 
the technicues wed by public schools in their in-service 
teacher training prograss to see if they can be applied with 
positive results to the Navy training program as well, 
Characteristics of In-Service Training 

Before we examine the various techniques of in-service 
training thet have been utilized by civilian schools, it might 
be well to explore a little further what should be their com 
won characteristics which unfortunately not all ee called 
“inegerviee technicues" live up te: 
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1. Bvery teacher inprovenent setivity should have if nothe 
Ang else, the mission of being concerned with the real 
problens of the individual teacher thet have arisen from 
his needs in his owm classroom situation. To ensurs that 
the individual teecher's problens are the prinary "reasons 
for being", teachers should teke an importent part in the 
planning and carrying out of the tescher treining pro 
grem, In particular, they should participate in seleet- 
ing the eress to be studied in any teecher training pro- 
orem. As Dre Klohr oo appropriately states it, "this 
reecgnizes the iupertance of active participation on the 
part of the learner if a change in bis behavior is te ree 
sult, aloo the ‘public comzitment’ on the part of the 
intividusl is one of the highly sigificent facters in 
his subsequent feeling of obligation te ehange his think- 
dng and hie behavien<*™ Ry basing the progras on the 
“teacher's problens does net meon, however, to exelute 
from an in-service training program other probleme also 
of mutual concern te the school's sdministretion and the 
outside community as well. I'm speaking of such problems 
whieh are not directly related to the claseroom situation 
28 those dealing with hiring of new staff persennel, sal~ 
aries, retiresent, leave, public relations, ete. Some 
of these, of course, would not be applicable to the Navy 
training program (such as salaries am! retirement). 


lujohr, Pe He "Kidyoar Stuly Plan", Qhie Sehools, 29 (Mey, 1951), pe 199. 
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Others, however, seem te be worthy of cooperative con- 
sideration by both the school's administration as well 
as the teaching staff, It should be renembered that a 
successful teacher training progres is one that includes 
all of the administrative ami teacher personnel of a 
sehool as well as representative from the outside cone 
munity thetake concerned with the sanagenent of the 
sehool. In the Navy such a program should include not 
only representatives from the various bureaus in the 
avy Department, but from the fleet amd activities of 
the shore establishment as well whe are ali vitally ine 
terested in the products of the training programe 

Tt is not enough, however, ‘that concrete problems of the 
teseher be selected for stuly, for in additien positive 
action should be taken to solve these problens, This is 
necessary even if changes in the organization ami prox 
cedures of the school must be made as a result of cone 
clusions reached ars recommendations sade in the training 
program. By this, I mean thet an in=service training pro 
grem will be defeated from the start wmless decisions 
reached by cooperative action on part of both the admin= 
istration ani the staff of teachers are put into effect. 
The teachers must have a feeling of accomplishment as a 
result of their training activities, if their interest 
is to be maintained. 

An ineservice training program showkl not be a sporadic 
activity called inte existance only at times when the ade 
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winistration thinks it is needed. it should inclwie 
activities that function continuously, thet ensure con= 
stant efforts on the part of all teachers to work with 
each other and the administration as well as with out- 
side sourees of help in cooperatively solving mutual 
probleas. Furthermore, participation in the pregran 
should be on a volumtary rather than a compulsory basis. 
iwery effort should be taken to see that the in-service 
training sctivities are not of the passive, talicing- 
listening type (such as isctures), but an active, doing~ 
learning process. Teechers should realize that this is 
net a program ef “busy work”, but that their help is 
needed to bring about improvements in the quslity end 
methods of instruction and organization of the sehool, 
It should be remembered before initiating an in-service 
training activity that most teachers are very busy people 
and that they won't weleome new activities if these will 
result in increasing their daily burdens, Therefore, to 
ascure the suecess of « teacher training program from the 
Start, besides making each teacher realise that it is his 
activity to help him solve his problems, it is necessary 
to schedule the program to take place during part of the 
working day, or allow time off for participation in away 
from school activities, This may also require hiring ad~« 
ditional teschers so as to allow for redistributing the 
normal workeload so that. the training ectivities do not 
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add another burden to the already heavy teacher schedule. 
All teacher training activities should be based upen the 
principle of ecuality. A give ami take relationship a~ 
mong perticipents should be develoved so that regardless 
ef position (er rate or rank) everyone participates with 
en informal, friendly, cooperstive spirit aimed at the 


one purpose of solving mutual problema. Care must be 


teken to avoid the feeling of insecurity or the fear of 
reprisal on the part of anyone engaged in the training 
activity. 

Teacher training activities should help te promte both 
physical ami mental health on the part of the teaching 
emi administrative steff. A principal renulrement of a 
good teacher, that he be in excellent physical health 
amd have a welleadjusted personality should be one of 
the primery aime of any treining progreme Social ami 
recreations] activities thus are important elements in 
any such prograies 

in erder te secomplish the maximwa pessible resulis, 
training in techniques of group discussion and planning 
should be part of any teacher training progrom. This is 
essential if the participants are able to come to common 
acreenents. 

Adequate professional consultants end clerics] help are 
necessary to assist the various treining activities in 
accomplishing their purposes. In addition, skilled lead~ 
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ership should be provided to assist the participants in 
learning the skills of organising and working with groups 
and developing cooperative thinking, planning and action. 
The administration ef the school should keep in the back= 
ground, so as to encourage teacher initistive ani not 
give the teachers the idea that they are merely doing the 
supervisors work for them. This does not mean, however, 
that the administration should keep out of the picture 
entirely. On the contrary, for they have the responsi«- 
bility of promoting and coordinating activities and put- 
ting into effect the results of the work. As is so aptiy 
stated by Professor K. i. Bigelow, the success of an in- 
service training progrem greatly depends upon the admine 
istration in that "teachers are trusted and respected... 
are encouraged to work together....and there exists a 
favorable administration attitule toward experimentation 
ami recognition of individual differences among teachers 
Ghat chock the tendenay to inpeus wnifernity of prestioest™ 
Finally, the adainistration of the sehecl should develop 
a wide veriety of follow-up activities based on the teacher 
training program, so a8 to assure the continuance of pro- 
fessional inprovenent. 

The school's edministration not only should help defray 
the expenses incurred by individual teschers as a result 
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of attending various teacher training activities, but alse 
should give promotions and salary increases ae inducements 
for teachers who take part in these activities. As far 
as the Havy is concerned the ability ef the aduinistration 
to offer gome of these indwements ne doubt will be liait-~ 
ed. However, through the proper use of per diem orders 
and promoting deserving teachers to more responsible and 
desirable positions, a grest deal can be accomplished te 
encourase participation in teacher isprovement activities, 

12. Adequate physical facilities and materiale required in 
the school iteelf are necessary in order to encourage an 
effective in-service training program. These incluie 
source material, training aids, reference materials, text~ 
books, equipment and the physies] plantof the school as 
welle 

33. The adeinistration should help to promote the entire 
teacher training program throug: a “public reletions pro- 
gram" so as te develop an awareness on the part of laymen 
and professionsl educators of the absolute neceisity of 
better education to meet the demands of cur modern society. 
In the Navy this ueans that our training progrem should 
engage in a program designed to accuaint the entire Navy 
establishment with the need for such a program and thus 
solicit support from ell eval activities in order to make 
the teacher training program s success. 

If the above essential characteristics of an in-service train- 

ing program are ensured by the school's aiministration, one of the 
greckeuh ebetedies to the saneeee of outh © progres will everennes 
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That is, how to get teachers to develop a real interest in self 
improvenent. 
Techniques of In-Service Training 

iow it seems high time that we take a leok at the various 
technicues or methods that are normally included in an in-service 
teacher training program. These metiods can be classified as ine 
dividual technicues and group techniques. As the names imply, 
individual techniques sre waually thought of as activities that 
the individual teacher participates in to bring himself up to a 
standard or to gain advanced degrees. Group techniques, on the 
other hand, are more institutional in eharacter which attract 
teachers not so much as individuals but as members of a school 
system, a team to solve mutual problems. It should be noted that 
this is a loose classification, for many of the activities ean be 
on both an individusl as well eas « group basis. 


individual Techniques 


Sumer School Courses 

University Extension Courses 
Prefessional Reading and Research 
Writing for Professional Journals 


Purposeful 3 
Observation Lessons-Visiting other Classrooms, Demon- 


(Sumer) vorkshops 
Conferences-Curriculus Revision, Instruction Inprovenent, 


work 
Teachers! (Faculty) Nectings 
Teachers’ Institutes 
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Conventions 
ee Study Councils 
Discussion Groups 


In the chapter to follow several of these listed technicuss 
will be examined in detail. Those selected are considered to be 
ones that seem to be particularly applicable for adoption by the 

Be Establishing an In-Service Training Program. 

The essential steps in establishing on in-service training 
program: will naturally vary somewhat with the types ef activities 
concerned, ore detailed descriptions ef these steps will be ine 
Cluded in the several chapters on those specific teacher training 
techniques considered applicable to the Navy training programs 
It might be valuable, however, to outline the more general] steps 
peeuliar to establishing most group teacher training activities. 
These can be summarised es follows.” 


3 Developaent of stuly groupe haved on teacher Anteroste ad 
be Enphasis on voluntary participation and cooperative group 


S, Provision of ensultent essistance from both within and 
outside the echool systea. 


Although most of the above have been deseribed at greater 
length in the previous section, it might be well te reiterate seme 
of the more important pointe. 

The firet, recuirement in esteblishing an in-service training 
program is that the school's administration recognise the impor 
tance of promoting « leeal program of in-service edueation, undexr~ 


Bigelow, op. cit., p. 228. 
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stand that improvenent of the teaching and administrative condi- 
tions in the school requiresgroup action, and that it is not 
enough to rely upon separate efforts of individual teachers to 
inerease their competence, but that maximum participation in local 
group planning should be sought. 

the first actual step is the setting up of « central plan 
ning committee, This coumitice has the responsibility of stim 

 wlating interest in the in-service training program and coordinat- 

ing the werk of the various stuly groups uwron which the entire pre- 
gra m should be based. In addition, the planning committee has 
the responsibility for making all of the necessary arrangements 
prior to the eomuencement of the training program, inclwiing the 
provision of the all-important consultent assistance from both 
within and without the school system. The planning committee should 
incluje representatives of alldspartments in the school, with 
large enough membership to ensure the participation of individuals 
with as broad experience as possible in the various motheds of ine 
service trainings 

The actual eore of the process of establishing an in-service 
training progrem is the study groups. It is hore that the felt 
needs of the teachers are brought to ligit. The menbership should 
be voluntary, and probably based on the interests of the teachers 
rather than grade levels or subjects, in order to ensure » heter~ 
ogensous body of teachers with different backgrowxis and exper~ 
iences. 

S. Svaluating the Results of an In-Service Training Program 
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The process of evaluating the results of the various methods 
of in-service training will be treated at greater length in the 
chapter to foliew, However, it might be well to consider in a 
general way what the various evelustion stuiies seem to indicate 
insofar as the velue of an in~service training program is con~ 
corned. 

Mest of the evaluation studies have been based on question- 
neires and attitule inventories made out by teachers who have pare 
ticipated in in-service training activities, and observation re=- 
ports on the teachers concerned. These observation reports us 
wally are made out by qualified, supposedly unbiased observers such 
as supervisors, principals ani individuals who have no relation~ 
ship with the teacher or sclwol concerned. At best most of these 
evaluation methods asoune that teacher growth can be primarily 
atiributed to in-service training. However, the much more ine 
volved but wore accurate case history methed, in which a close 
stuly ef an imlividual teacher over a prolonged period of time is 
made both before and after in-service training is received, appears 
to be the most relisble method of deteruining whether or not a 
teacher's personality and teaching methods have changed directly 
as @ reoult of an in-service training program. 

In genere] the consensus of the evaluation studies is that 
presumably as 4 result of in-service trseining the following changes 
in teachers frequently take place: 
le Hew courses are developed and eld ones modified in the 

direction of pupil's present needs ami interests. 
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class, are adopted. 


3. Teachers become much more guidance <inded--concerned with 
the individual stulent, his needs ad probleuw. 


the classrooms between students amd the teacher, as well as 


probless 
in faculty meetings and in participating in school comsittees, 


7. Hew evaluation procedures are devised to determine whether 
or not teachers are doing a good job, 


9e Improved spirit and morale of the teachers and an increased 
interest, pride and satisfaction in their profession often 


10. Improved personal ad justwents on the part of the teachers 
frequently occur, such as getiing along betior with stulenta, 
other teachers, ami the administrative staffs; developing 
new and greater interests in both their echwol life as well 
a3 outside activities; and attaining greater prestige, recog- 
nition ami responsibility in their work. 

Perhaps not ali of the above can be attributed solely te an 
ineservice training program, but it seeas reasonable te believe 
that. such a progrem has been very valuable in most insiances in 
furthering both personal amd professional aivancements on the part 


of the participating teacher. 
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CHAPTER Ili 


INeBERVICE TEACHER TRAINING TECHNIQUES APPLICABLE 


fe Workshops 


le What is a Yorkshop? 

There has been a recent development in civilian educa» 
tion widich seems to have produced outstanding results in the 
training of teachers and this is what is called the work 
shop. Other nawes are commonly used as well, such as sume 
wer workshops, clinics, institutes, working conferences, etes, 
but they can be considered basically the same ae long as 
they embody the general principle of the workshop. That is, 
an informal meeting of teachers and education experts to work 
out on a cooperative basis solutions to problems thet the 
teachers hed brought with them from their tesching situations. 

Diederich smd Van Til give a concise yet complete def- 
inition of the workshop in their valuable booklet, The Workshop." 
They state that a sumer workshop is 2 sweser school with ne 
courses, no textbooks ami no examinations. Thet this seheol 
is net concerned with theoreties) prokleas bul the prectieal 
problems of the teacher participants. Theee problems inclule 
such things as developing clasareem materials for a new course, 
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selecting ami building tests, or learning what cen be done 
in school about the exotional problems of maladjusted stu- 
dents, As a result, there are weually groups working en 
various types of core courses, guidance problems, evalus- 
tions, units in the major subject fields, the use of radio 
and movies in education, and utilising commmity resources. 
One or more staff members (specialist advisers) are assigned | 
te each group. Time is spent in individue! conferences with 
the staff membera, for work on special problems, fer work in 
arts and crafts, for trips into the commmity, for general 
meetings, for staff meetings and for recreations 

From this brief description it 1s possible to get a 
general idea of what a workshop is, what it atteupts to de 
and how it operates. However, it might be well to exanine 
at greater length the characteristics and organization of — 
workshops as well os look into their accomplisheents before 
any opinions sre voiced as to whether they could be utilised 
to advantage in the Navy training program. 
Characteristics of Workshors 

From several responeible authorities the more detailed 
characteristics of workshope are listed as follows:7*794 
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The program of the workshop is based upon the specific 


probleus, needs and interests of the individual teacher 


participant. These and new problems that emerge as a 
result of group thinking and staff suggestions form the 
basis of individual and group activities planned by the 
groupe 

Specifically trained staff personnel provide consul~ 
tive services, learning aids and pertinent reading 
materials. While the staff's work must be based upon 
the problems ef the participants, their work should 
not be passive--they should advise, stimulate, con- 
tribute and suggest. 

Flexible, informal, and cooperative relationships with 
other teachers and staff personnel, with all kinds of 
backgrounds are encouraged in order to stimulate the 
individual teacher's thinking, to broaden him pro~ 
fessionelly, and to give him experience in cooperative 
activities. By sharing in interests as well as in 
cooperative action vectored in the direction of solving 
comaon problems, the aim is that the participants will 
recognize how their teaching at home should be carried 
ie 

Every effort is mace to stimulate the thinking of the 
participant so thet he thinks in terus of the growth 
amd development of the whole stwient, the whele commm- 
ity and the whele school. 

ixperiences with professional problems other than just 
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those of the immediate concern to the individual teach 
er are provided. 

£. The entire workshop atmosphere is one of balanced 
living for the perticipant both in the group and indi- 
vidually. That is, a healthy combination of work and 
recreation is encouraged. 

3 typical Organization 
Waturaliy the organisation of a workshop will depend 
upon its membership and their problems and interests, the 
staff, the sponsoring activities and the available facilities. 
However, by and large, the organizations of most of the worke 
shops have a great desl in common. fhese common elements 
might be considered as follows: 

@ Pre-plaming--usually a special pre-planning committee 
is organized by the school system consisting of the 
superintendent of the system, the principals and re« 
presentative teachers from the various schocis. This 
comlttee first canvasses all of the teachers as weil 
as the administrative staff personnel as to their in- 
dividual problems, Also in some instances civie ac- 
tivities and prefessional organizations are asked to 
contribute suggested problems. The problems then are 
grouped inte problem areas te be included in the pro- 
posed workshop program. These in turn are presented 
for consideration at the faculty meetings of the various 
schools. Then the pre=planning committee selects a 
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director for the workshop and assists him in choosing 
a steff and determining from the problem areas, approved 
by the faculty meetings, which ones should be stressed. 
At this time the workshop director and his staff prepare 
& proposed workshop agenda which is circulated to the 


 Glassroom teachers, principals and school administration 


personel for suggested modifications prior to final 
preparation. By this seeningly involved but essential 
method, the teachers and administrative staffs come te 
regard the workshop as an opportunity for them to de 
something about what they feel to be their personal and 
felt needs combined with the needa of the school system. 
One thing is important and thet is, although pre-planning 
is necessary, there should never be 4 single feature 

of the workshop which shouldn't be changed at any tine 
if considered necessary as a result of the vote of the 
entire membership. It is also necessary, however, that 
mechanical, routine decisions be usually delegated to 
the workshop director ami his staff or the workshop com 
mittee so as not to waste the time of the entire group. 
Hembership=--the typical workshop ef an average school 


‘system usually consists of from between 75 and 150 


participants made up of staff members of the component 
schools (both teachers end administrative personnel). 
In addition, outside participants (specialists) often 
amount to approximately 20 in nuaber. These figures 
are used only for purposes of iliustration, since the 
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nuabers of teachers and administrative personnel, as 
well as specialists will vary according to the situa=- 
‘tion. It is generally agreed, however, that the teach- 
ers attending the workshop should come with clearly con- 
ceived preoblens and interests which have arisen from 
their actual teaching situations, and who expect to put 
into practice what is determined as a result of their 
workshop experience. Generally, as part of the adnis- 
sions procedure, teachers requesting permission for 
admission to the workshop have been recuested to outline 
in advance one or more projects to which they desire 
to devote a major portion of their time at the work- 
shop. This information is desired so as to "firm up" 
in each teacher's mind what he hopes to accomplish. 

It is also needed to allow for screening of delegates 
so that there is a degree of common interests in order 
that it won't be too difficult to provide for them 
Date inclhwied in a typical workshop application blank 
is as follows:” 


(1) Fresent position ani nature of work performed 
in school by the applicant. 

(2) Educational training, incluling the institutions, 
dates of attendance, fields of major interests, 
and degrees. 
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(3) Teaching experience, including institutions, 
position and length of service. 

(4) A deseription of the problem or interest on which 
there is a desire to work, incluiing a brief dis- 
cussion of the purpose, the general nature of 
' the problem, and the anticipated first steps in 
attacking the problem. 

(5) A stetement as to how the workshop can help in 
attacking the problem, assistance that will be 
needed from the staff, speciel materials required 
and special experiences which it is thought 
would be helpful. 

(6). A discussion of how the results of work on the 
problem will actually be put to use in the appli- 
eant's school. 

G. The Staff—the staff inelwles members of the teaching 
and administrative staffs of the component schools who 
with the workshop chairman form his staff. In addition 
there usually are specialist advisors from outside the 
school system, It is 2 wise idea te have as much di- 
versity in the staff as possible, for it is important 
that specialists be available in 211 general areas that 
the participants problems fall in. In general, there 
should be specialists in at leact the following zajor 
areas: 

(1) ature and needs of young people and methods 
ef counseling stuients. 
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(2) Philosophy of education, that is, what are the 
- @las and purposes of education. 

(3) Bvaluation of the effectiveness of educational 
prograus in promoting growth. 

(4) Creative and recreational activities. 

It is recomended that a large number of the above 

specizlists be drawn frou outside the school system. 

This is necessary in order to obtain as many new ideas 

and viewpoints as possible. It is usually a good ides 

for the staff to spend several days in conference prior 

to the opening of the workshop in order to accuaint 


themselves with the information on each delegate's 


application; te discuss the aims and methods of cooper~ 
ative. group action; to clearly establish the functions 
of each of the staff meubers in respect to the total 
workshop programs and to take care cf the miscellaneous 
detail necessary for a susoth operation of the workshop. 
Sponporship—it is invaluable to have the workshop co- 
sponsored on an equal partnership basis by the school 
system and a teachers college or university. By this 
mesus, there wili result a continuous interchange of 
information between the two educational institutions. 
in addition, the conusultive services available at col~ 
legiate institutions are considered of utmost importance 
in meeting the veentnne dusenin of the wiehuben. 
Setting and Facilities——most workshops have found it 
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beneficial to house the workshop personnel (both staff 
amd delegates) together as a group. If this is not 
pessible, at least group dining accomodations, lounging 
quarters, recreational facilities and other means of 
promoting informal "get-togethers" should be provided. 
In regard to the working facilities, it is also desir~ 
able to have the working spaces and living accomodations 
near to each other. The working speces should include 
staff offices; desks or stuiy tables for stwients; rooms 
for small group meetings, counittees, sub-group and 
guidance conferences; space and seating accomodations 
for the general meetings of the whole workshop group; 
space and equipment for library materials and reference 
work; lounging rooms; stwlie and shop espace; and a typ~ 
ing room with typing end duplicating equipment and 
materials, Care should be taken te avoid the usual 
classroom lecture-room type of atmosphere. Since all 
types of reference material are an absolute necessity 
(not only books and periodicals, but instructionel aids 
as well), the workshop should be immediately accessible 
to a general wniversity library or a subdivision of one 
set up for the specific purpose of serving the workshop. 
Of equal importance to the library facilities, are the 
arts laboratory (for art work, music, drama, ete), 
“the demonstration class, recreational facilities, and 
facilities for social events, 
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£. Individual Advisory Conferences—st, the very heart of 
the workshop program is the conference of the teacher 
delegate with his adviser. These conferences take up 
about a half an hour of each day for the delegate (and 
several hours of each staff maxberts day). These are 
held whenever the delegste needs help or desires an 
evaluation of the progress he has made on his particular 
project. Often a regular twokhour period each day is 
set aside for adviser's conforences., These conferences 
are cooperstive in nature, usually dealing with elarify- 
ing an outline er issues, selecting pertinent refer- 
ences for future reading, broadening the delegate's 
knowledse concerning a peneral educational concept 
(@ege, teaching should be concerned with the "whole" 
student), and diseussing ways te solve problems rela~ 
tive to the establishnent of a now program of instiruc- 
tion. 

Ge Individuel Activities—the workshop is not intended to 
be exclusively a plece where delegates come for group 
meetings and conferences, for normelly much time is 
else epert in individual reading, thinking over one's 
problems and writing about their pessible solutions, 
and work in individual, creative and reerestional active 
ities, 

he Group Activities——the usual workshep program consists 
of a wide variety of croup activities ef which some 
representative ones ares 
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(1) Major Work Groups + there are two general types 
of major work groupes 
(a) Speeialised Werk Groups-=these consist 


o) 


of & group of teachers of s particular 

a week to talk over special problems in 
their specialized field, to develop mater- 
dale which will be of value in tesciing 
the particuler subject, and to share in 
experiences which may be of value to the 
whole groupe 

Method Work Groupe-—these consist of 
teachers whose interests and problems 
ave not primarily coneerned with a specif-~ 
ie subject, but are related to the broader 
area of method, Such subjects are usually 
considered as using the commmity ate a 
teaching resource, comuon interests in 
child development, etc, Even though pare 
ticipation in all groups should be vol- 
untary, it has been generally found that 
by encouraging teachers te join both types 
of groups, a degree of “eross fertilize- 
tion" is obtained. That is, method groups 
which eut across subject lines often are 
most stimulating end valuable since they 
result in thinking about broader problems 
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nermally considered in specialized work 
POUPSs 
The all important eriteria in organising 
these groups is that they should be concerned 
with the comuon interests and needs of the ine 
dividual teachers that participate in them and 
they should be dissolved and new groups formed 
whenever it is necessary to mect new or chang- 
ing needs. It has been usually the case, how 
ever, that most major work groups which are 
forwed the first week of the session continue 
with practically the same meahership throughout 
the entire workshop period. One way of seeing 
thet the group is concerned with the common 
interests ami problems of its members is to 
have each teacher participant outline his prob- 
lez before the group and receive recommendations 
as to how to meet his problem. After each 
participant has had the chance to do this, the 
group should concentrate more on comson interests 
with eccasional brief reports asa to the progress 
of individual mexbers on their related, special 
problems. 
(2) Request or Special Interest Groups~-besides the 
major work groups there are usually a nwaber of 
informal groups that exist for shorter periods 
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normally considered in specialized work 
{POUpse 

The all important criteria in organising 
these groups is that they should be concerned 
with the common interests and needs of the ine 
dividual teachers that participate in them and 
they should be dissolved ami new groups formed 
whenever it ia necessary to mect new or chang- 
ing needs. It has been usually the case, how~ 
ever, thet most major werk groupe which are 
formed the first week of the session continus 
with practically the seme weabership throughout, 
the entire workshep period. (Une way of seeing 
that the group is concerned with the caason 
interests anc problems of ites members is to 
leu before the group and receive recomendations 
as to how te mect his problem, After each 
participant has had the chance te do this, the 
group should concenirate more on common Inierests 
with eecasionsl brie? reports as to the progress 
of individual aeaberes on their related, special 
pRODLGRS e 
Request or Special Interest Grows——besides the 
major work groups there are usugliy a memer of 
informal groups that exist for shorter periods 
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of time. These are disbanded when the epesial 
problem that concern the members has been solved. 
A wide variety of problems are normally involved 
ranging from problems of educational philosophy 
and psychology to those of curriculun planning, 
evaluation of stuient's growth, ete. 

General Neetings—-these are wmectings for all 
workshop mesbers who desire to atiend. In 
these mectings normally visiting edueators or 
staff meabers hold large consultation sessions 
or give lectures, followed by informal group or 
panel discussions, on subjects of major concern 
to all teachers. These gencral meetings have 
been reduced in number in actual. practice, bub 
still seem te have value fer the purpose of in- 
treducing new problems, discussing problexs 
common to the entire workshop, and giving in- 
ferwation concerning avellable resources such 
as special assistance that can be offered by 
regular or Visiting staff members, Care should 
be taken, however, to ensure that these general 
mestings incluie a agaximum amount of delegate 
participation so that the activity does not 
degenerate inte a "talkfest" rather then a work- 
hope 

School and Sehool District Groups—these are 
groups made up of teachers and adainistrative 
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personnel. from one school or a school district. 
They are mainly concerned with problems and 
interests of local concern. These group con- 
ferenees help the perticipents in tackling probe 
lems relative to needed improveuents in their 
ow overall school situation. 

Informal Group Activities—-these inclaie a variety 
of creative and recreational activities, a num 
ber of which have already been listed, Several 
hours each day are usually set aside before din- 
ner including Saturday afterneons ar all day 
Sundays for these informal activities. ‘Some of 
these are recreational in nature, such as various 
group athletics. Some deal with group creative 
activities ("little theatre" groups, dancing, — 
poetry, singing, etc.). Others are educational 
in nature, such as educational motion pictures, 
recorded radio broadcasts, and surveys of come 
munity resources (points of interest of educa- 
tional value). Social cecasions, such as the 
theatre, "bull sessions", end group dining are 
also wery much a part of any workshop program. 
As stated by K. L. Heaton, "an arts and recrea~ 
tion program is a necessity as a balance to the 
purely intellectual activity, It is a force 
making for sanity and balance, It is @ balance 
factor te the verbsl toxemia preduced by six 
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(6) Program Planning and Staff Conferences—these 


conterences are a necessity if the workshep is 
to have an effective program. They usually con~ 
sist of weekly or twice-weekly meetings of the 
staif anc selected delegates to plan important 
aspects ef the workshop program. This planning 
is in addition to the initial preparatory plans 
ef the preplanning stage and the planning see~- — 
Sions of the ether groups. The responsibility 
ef the program planning conferences is to estabe 
‘lish a daily schedule based on the general plans 
waxie by the workshop as a whele. Such schedui- 
ing is included as hours to assign for a demon- 
stration class, a field trip, a guidance dis- 
cussion—lectwre, wiinterrupted study, etc. by 
revating the membupship on this program committee, 
everyone of the delegates who desires to partici-~ 
pate can have the opportunity Ww do a. 
fypieal Workshop Schedule—the typical workshop usually 
covers a peried from four to oight weeks. However, 
there are differences of opinion as to the velue of an 
extended period as compared to several short term work- 
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shops. Those in favor of the former declare that at 
least, four to eight weeks is necessary for the teacher 
participants to clarify their thinking, make definite 
progress towards solving imlividual and group problems, 
and to establish close, cooperative relationships with 
the staff and other teacher participants. The other 
schools seems to favor several short-term workshops so 
as to have frequent opportunities to actuslly epply in 
practice the tentative solutions arrived at concerning 
probleus that face the individual teacher in his clase- 
reom. both opinions seca te have merits in their own 
right. However, the governing factor in deciding the 
length of a workshop wili probably be such administra~ 
tive problems as finances, avallability of substitute 
teachers (in the instance the workshop is held during 
the regular school term), and the availability of 
staff specialists and facilities. 

in respect to a typical daily schedule, meetings 
of small discussion groups are usually held in the 
morning organised arows the individual teacher's 
stated interests, Luncheons are held as informally 
as possible so that they can include small conferences 
concerning subjects related to particular interests, 
The afterncons are devoted te individual work, meetings 
with aivisers, conferencea, recreation and creative 
activitics, General meetings and individual work are 
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alse normally seheduled for the evenings, with Satu 

day afternoons and Sundays left to the imlividual for 

@ variety of recreational, social, and educational 

activities. 

4. Evaluation of Results of Workshops 
The all important question of dees participation in a 

workshop really make a teacher sore effective on the job should 
certainly be examined thoroughly before the subject can be con- 
sidered trested fully. Kuserous evaluations of the effects of 
workshops on the teacher participants have been made in which 
the participants have been asked te reflect their experiences 
and appraise their reactions, The wost comaon method is te 
distribute questionnaire forms at the beginning ami at the 
close of the workshop period. Sometimes evaluation is umier~ 
taken by interviews with or by questionnaires made oul by staff 
personnel, staff ratings of the accomplishuents of the teacher 
participants, or on the basis of group discussions within the 
various working sections of the workshop itself. However, it 
seems that these methoda of evaluation tae two much for 
granted. fo more effectively evalusie the accomplishzents of 
& workshop, it appears that it necessitates evaluating the 
teacher on the job beth befere and after nis period of workshop 
participation. Such an evaluation, for example, was conducted 
by the Oakland Public Schools, Oakland, California as a result 
of their sixth annual workshop held in the sumer of 1950.! 


mn for Curricyulu: Improvement. Assecietion for Supervisien and 
wriculwa Developmen 951 ¥ Washington, D. Ceti Hation~ 
al Bducation Association, 246 ppe 
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Their method eonsisted of evalusting the classroom practices 
of fifty teachers who had not previously attended a workshop, 
both before, during, and after participation in the 1950 
workshop. This was done by: 

@e Before the workshop ~ personal interviews, reviewing the 
problems of the teachers and observing the classroom 
situations of each teacher, 

be During the workshop =~ daily logs of their participation 
in various activities of the workshop, ami “free response" 
evaluation sheets which esked each teacher to express 
his reactions to and suggested changes concerning work= 
shop procedures. 

Ge At end of workshop ~ an evalustion cuestionnaire wes 
made out by each teacher. 

a. After the workshop ~ follow-up interviews of each teacher; 
follow-up classreom observations te identify changes in 
stuients' behavior, in ways of working, in teacher- 
student relationships, in the teacher-learning situation, 
and in teachings methods; and conferences with principals 
and supervisors who were the tenchers' co-workers. 
(Similar opinions from fellow teschers and stwlents might 
also have been obtained.) 

On the basis of this extensive evaluation process, the 
verdict et Oakland wae unanimously favorable for their 1950 
workshop. 

To summarize the consensus of opinion as determined from 
various evalustion stwihies, it seems that the workshep is a 
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valuable method of improving a teacher's effectiveness as a 

teacher, in that it: 

@e Provides the participating teacher with easy access to 
. Rony kinds of assistance to meet all kinds of problems. 

be Helps to bring teachers together from different schools, 
but with simfler probleas for effective exchange of ideas. 

Meeting other teachers with different backgrounds and 
from 2 variety of teaching situctions facilitates learn- 
ing what is being done elsewhere and what new ideas work 
well or fei] in practice. 

@. Provides teachore and administrative staff personnel the 
oppertunity te work on staff problems freed from the 
pressure of routine school duties. 

dad. Promotes cooperative, infernal, working relationships 
between teachers and the administrative staff in that 
ell participants ferget about official capacity, speek 
freely vhen questioned, advance their opinions, seek 
advice, end aseume roles of leaders, It seems safe to 
assume that these cooperative relationships should te 
@ degree carry over to the school where they will effect 
both the teachers aa well ss the staff in their relation- 
ships with one another ami with the stuients. 

@, Helps individual teachers te learn about valuable teach- 
ing resources that ere availeble for theme 

f. ncoureages educational experimentation in new teaching 
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methods so that the school will be able to keep pace 
with the needs of the ever changing times, For example, 


ineluding students in planning of school projects, what 


te do about evaluation, how to use effectively ani ob- 
tain audio-visual aids, and how to utilise comunity 
resources for the good of the school. 

Promotes an interest in the whole child, the whole school, 
and the whole community, by incressing the teacher's 
understanding through such methods as research on the 
nature of developing youth ami the learning process; by 
actual associaticns with young people through interviews 
ami discussions; through associations with teachers of 
many special interests; through readings and interviews 
with representatives of other schools concerning varied 
school practices; through observations of laboratory 
echeols and demonstration classes; and by accusinting 
hin with the uses of community resources in the develop~- 
ment of the curriculua and new methods of utilizing these 
resourcese 

Helps him solve future problems as a result of the ex 
perience the individual teacher gains in studying his 
own interests or specific problem and working it out 
with others until a satisfactory solution is obtained. 
Also makes him more conscious of other problems in the 
school situation that need further stuly. 

Provides valuable experience in ereative and recreational 


activities which increases the individual teacher's apprecia- 
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tion of their educative values as a relief from verbal 

activities, as recreation, and as therapeutic devices. 
js Contributes to teacher's growth. The individual teacher 

becomes more aware of his hidden potentialities end the 
fact that success as a teacher greatly depends upon one's 
skill in human relations—learning to understand and work 
with others in a cooperative manner. 

The values of the workshop will not materialize, 
however, unless the workshop spirit is maintained in the 
daily life of the school system. "Unless creative plan=- 
ning that lies at the heart of workshop activity has ite 
counterpart in the association of principale and teachers 
in each school, in administrative councils, in classrooms 
between teachers ami students, in joint enterprises be- 
tween educators and citizens, there is scant hepe that 
the program will survive."® 

5. Application to the Navy Training Pregram: 

The workshop program seens to be most suitable for use by 
the Navy training program in improving the quality of instruc~- 
tion at the various Navy service schools. The value of partici~- 
pation by beth instructor and staff personnel in informal group 
conferences, free from interruption by routine school tasks, 
should result in positive gains not only in improving the cali- 
ber of instruction, but alse in providing workable solutions 
te weny staff problems. Such problems as the following seen 
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most appropriate for workshop study: the question of train=e 
ing rated men at service schools vs. on the job training in 
the fleet, evaluation of stulents' performance, soliciting 
the participation of fleet activities in improving instrue~ 
tion at the service schools, publicising to the fleet the 
benefits of the Navy training program, etc. In aidition, the 
workshop seess to be an ideal method for bringing representatives 
from the various training activities together so that concerted 
efforts can be made in tackling common problems as well as 
allowing the entire training establishment to benefit from the 
experiences end proven practices of imiividual activities. 
The aspect of an informal working-living situstion in 
the workshop involving beth officer and enlisted personel 
will no doubt have to be modified to an extent, but this should 
not prove to be a difficult problem to solve. 4n informal, 
cooperative atmosphere of give and inke relationships is of 
vitel importance, however, if the workshop is te be o success. 
The problem that no doubt will produce the most headaches 
will be the one of time. That is, freeing the instructor and 
edministrative staff personnel of a school from their routine 
duties for a period of time long enough to effectively partici~ 
pate in the workshop and produce positive results. A way out 
of this dilemna is to have periodic workshops at more frequent 
intervals than are normally held, but for shorter durations. 
in addition, this should allow for including representetive 
personnel on a rotation basis so thet im a reasonable period 
of time all staff and instructor personnel will be able te 


o3= 


antstd to sotieen edt rybode dinate one 
packers dps admeuadantetnebvueaie a 
sorrsent puiloperereianhadad deat? to wobtegtabiang ost 
“ad soelt add of gukateidng yefoorind solvwwe off ds molt 
‘edt ytoktioba al .od0° etoryeny jatntert yell odd to theaed 
awvitedoenonge: gutyatsd tot bodter Lsebt an ed of eusee qaietior 
boseetines dildo eddoget Sebdivisen yatatind wetter esd aot 
as Liew ds emetorg nocnos gabfiiesd at wbatt of hed Wsxotte 
etd sort $Pisaed 6? tucnitebidedec guinterd ortime eds galvelis 

 eoktivides Labbivibat Yo sebliown aevesy hae estatinege — 

i nottestte yutehiegabinoy tovietat ab ve seme et 
hfvéde bins sd” ,snbine a of Hebel ‘od Oy Ovad Sindh Gn Lite 
‘iariotar ak” .oviee ob aaidony Givdntkh sed oF ever dom 
Yo af eqidesotseles ota has’ dvhy YO orsdquends ovEdsneqoos 
ssaooeus 2 od of si qodmivow odd 22 yrovewod ,sortsdioqnt Lasky 
hus toforrsent orld yatoott et fad? .ent# to ono ord ed [hw 
aiolintq YLovisserte of dyvore gnof eatd to bolteq 5 16 eetévb 
deo ww A .edlveor ovidteoq csubory hae qerdtirow edd af ofaq 
SussoeTt o1on ta sqedesttow obbolteq oved of et sametth aks Yo 
hokiey aidaqeeses 5 Wir Seddon sized sottste: s co Leanceteq cotaad | 


attend at least one scscion of the workshop. 

The location of the workshop should not produce a problem 
although it is recommended that the sessions be held at some 
other activity than at the parent training station in order that 
there be an atmosphere free from routine duties. It is impera~ 
time, however, that the workshop be held either at or nearby 
a wiiversity or teachers college where resources and advisory 
personnel can be utilized. Ho doubt living accomodations ean 
be arranged at Naval installations which are situated within 
a@ convenient distance from the educational institutions 

fhe final warning is reitereted here that the benefits 
of the workshop program will not bare fruit wmiless ite spirit 
of cooperative, creative planning is maintained in practice 
in all sehool relationships involving the administrative staff, 
instructors ami student personnel. 

5. Gurriculua Iuprovement Committees 
1. What are Curriculws Improvement Committees? 

There are various types of curriculum improvement 
committees utilized in the public schools. These range 
from appointed or elected groups ef persons representing a 
single school, a school system or a larger regional area. 
These groups are commonly called either curriculua laprove~ 
ment committees or study councils. 

2. Responsibilities 

The responsibilities of the curriculum improvessnt 
counittees are prisarily thageef gathering suggestions from 
every teacher in the school or school aysten; arranging con 
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ferences dealing with the teachers' suggestiens; collecting 
resource materials; and assisting in any way possible the 
putting of new ideas inte practice. 

3. Why are They Necessary? 

Curriculua improvement and teacher improvement ere so 
closely correlated that it is impossible to treat sither one 
separately. In the previeus sectiens the necessity of help- 
ing the teacher to grow on the job and improve his teaching 
was stressed. If his teaching is te be improved, this neces- 
serily requires improvements in the curriculum. As de Me 
Gwynn so well states it, "It is the belief that every teacher 
must go through the process of experimenting with seme prob=- 
lea, or unit, or teaching procedure in order to better his 
teachings"? 

With this "reason fer being", curriculun imprevenent 
committees are a means of inducing every teacher on the staff 
to engage in curriculua improvement. They give him a means 
of expressing his new ideas, escurance of being heard by 
the school's aduinistration, and with the latter's approval, 
the opportunity of putting his ideas inte practice. 

Curriculum improvewent activities thus esn be considered 
e "“smust" in order to prevent stifling the teacherts initiative, 
when he has new ideas and no readily available means of put- 
ting then into practice. 
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4e Essentials for Developing a Curriculum Improvement Program 


There are certain basic essentials not only for the 


creation of a curriculum luprovement, program, but also to 
ensure that the activities created will flourish and fulfill 
the needs of the tcachers, stwients and the school. These 
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The ecurriculua improvement program in any school 
should be a continuous, not a sporadic short-lived 
prograa. Periodic examination and improvesent are 
always necessary. 

As the first step in ite development, it is necessary 
that the whole staff study the problems of what is 
and what should be the philosophy of the school (what 
is the staff trying to accomplish), and de the actions 
of the staff live wo to the philosophy. 

The planning of any curriculum improvement pregrem 
should be done by cooperative action of the teaching 
and the administrative staffs. "If the principal has 
followed the plan of stuiying the program cooperatively 
and the staff has actually discovered weaknesses which 


need te be overcome, the chances of success are much 
better. The plans for curriculua study then originate 
with the faculty as a whole, and teachers are more like- 
ly to assume responsibility." 


SIEM bas debwel® Lb aencytbnes ceam eh ‘ 
Snon? .Locriow oy Gs adunbods jevbdoted afd Ye ebeon odd 4 
” jae Ae. Oy CB Sate Ges hag airvnalwng, re 
ee mc a tt a 
oi tg ebb Poags ” ghadibeoeiy’ egies 
Sanna baba dt lable pagrareendip Sl 
ak Unite te cavbaiong 8a Yande WATE ole Ad dant 
Sait) Lowtios edd Ye wigonality okt be Hivede samv bas ~ 
eaoitos sas ob ime «(tellquones of sahyed Xtode oniraa®** 
PO laeattiig aD ea ein eae oie 6! 
 mivgety SMCVETEAE Mul RiS ie 26 yxbntinkg bet 30 
‘giitoses exif to sebtoa eviswraqedo yd enob od waventillte 
pesinnecapennsetay tk setters pemevewrys edl 
ieee ors endeawe to peoonepateanteyiratoan J 
off etox 94 wrorisasd fas efoite Hse dre aig 
a cmcantenantatalil 


@, The sehool's aiministration should recoguise that ex 
perimentation in the improvement of the curriculum is 
&@ necessary part of any in-service training progratic 
Therefore, 211 teechers should be encouraged to take 
part in the progrems 

@. Beterxination of the besie lasuss of the curriculwm 
impreverent program should be the responsibility ef 
the whole staff. 

f. A central curriculum committee or whet is sonetines 
called a central steering (coordinating) comuittee, 
hemded by « curriculua ¢irector, is essential to tke 

| deaan of (en yoegren end eneetinsts Gn wating 
the sub-committees or stuly groups. This central 
comittes should have the responsibility to assiet 
with prebless of organization, previde resource ma- 
terials, arrange genere] meetings incloiing these 
with parents and community representatives (flect, 
shore estsblishvent and burseu representatives in the 
Novy), ant generally keep the faculty apprised of 
what is going one 

G+ leatership for the program in the person of the cure 
riculus director or coordineter should com fron the 
school iteelf, He is then in « better position te 
Censultents from other schools may be beneficial, how 
Overs 
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Provision aust be made for the meetings of all curricu- 
lua activities on scheol tine. 

Sub-committess or study groups should be organised 
arouné erens thet should be considered in any curricue 
lwa revision program (1.8. comon learnings, physical 
aré mental health, guidanee, the varicus subject fields, 
student activities, and evaluation). 

Membership of the committees should be elected from both 
teaching and administrative personnel, with student, 
parent and cummmity representation included. it is 
desirable that the membership inclwie teachers from as 
many subject fields as possible so as to benefit from 
various Viewpoints. Parents, students, and comunity 
representatives comacnly participate by being included 
in gmall discussion groupe in which faculty and parents 
talk over informally the plans for curriculum improve- 
HenLS e 

The proceedincs of the committees should be held strict- 
ly on a cooperative group basis, without the inter- 
ference of position or status on the pert of any of the 
mAEbers » 

Every effort must be made to keep the entire teaching 
and administrative staff informed concerning the pro- 
ceedings of the committees, This is done usually by 
means of presentations and discussions at general face 
ulty mectings. Suggestions from these faculty meotings 
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should in turn be reflected by the actions of the 


 Curriculua improvement committees. 


Faculty ami administrative representatives should visit 
other schools where experimental curriculwa programs 
are being developed. They sould also attend con- 
ferences and clinics at other schools concerning curricu- 
lum improvenent in order to get new ideas to supplexent 
those at their owm school. 

Often when the curriculwe improvement pregram includes 
ali the schools in a system, a centralizing com:ittee 
is formed of representatives from the faculties of the 
member schools. This committee should formulate the 
bread principles of common agreement. Care should be 
taken, however, to see that its actions do not stifle 
lecei adaptations in curriculua to suit the needs of 
each individual school. 

in the event the curriculum improvement program is 
system wide, it is wise for the central departsent of 
the echeol system to provide program coordinators. fe~ 
sides coordinating the activities ef the various schools 
amd helping to promote the exchange of ideas among the 
schools, they also should act as resource agents for 
the component schools. 

It is all important that the individual schools within 
a school system be allowed to make changes based on 
what they individually believe to be valuable improve-e 
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ments in the curriculum. A powerful incentive for 
any tescher to improve his teaching, thus also im- 
preve what he teaches, is his realivation that "what 
we as teachers decide will count". This, of course 
mea ns that not only the administrative steff of the 
school system, but that ef each school as well should 
- help to implement the recommendations of the curricu- 
lum improvement. committees. As Charlies |, Prall stetes 
it, the fear that by eliminating 2a comeon course of 
study would result in many diverse, short-term wits, 
courses amd activities is unfounded in actual practice. 
Teachers who are working to impreve the curriculum or 
experimenting in any educational field do not work alone. 
They communicate with others about what they are doinge 
They seek to work with others, recuesting and receiving 
assistance on a group basis. 
5» ixamples of Curriculum Improvement Programs. 

it is believed that by citing actuel examples of curricu- 

lua improvement pregrens in action, it will be easier to 

understem! what sort of problems curriculum improvement pro- 

grems deal with, how the pregrams are initisted ar! developed, 

and what results heve been accomplished. 

@» "“Gemsa" Sehood, Denver, Colorado--as an example of an 
effective individual scheel progrem for curriculwa ime 
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provenent, i would like to refer to the progren 
developed at a "Gamaa" Junior high school in 
Denver.” an enpevinental. swerdeulm progren 
was instituted as a result of several of the 
faculty members attending a sumer workshops 
aied impetus was given when, at the recuest of 
the central committee of the Denver Sehool Dise 
trict, the Gamma school was requested te make e 
study of the feasibility of redueing the number 
of teachers with which each stulent comes in con 
tact. To put this inte efiect the school's 
staff agreed to begin by assigning one class a 
twoeperiod block of tine tw eath of several teach- 
ere. One of the periods te be wed for guidance 
am the other for en academic subject. In order 
to develop instructional wiits for the guidance 
Work, & cumaitiee of eight teachers was appointed 
to work on the problem te be aveieted by several 
progrem coordinators. epresentatives from the 
stulent bedy, as well aa interesied parents, wore 
also asked te participate in the program. Suall 
discussion groups which included the faculty and 
stulent representatives ami parents then met to 
consider the aatter, The entire staff was ine 
formed about the new program by means of presenta~ 
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tions ami discussions st general faculty meet~ 
ings. The committee of cight thus benefitting 
from the recommendations of the fsculty-student= 
parent: discussion groups, as well as the faculty 
at lerge, continued scheduled meetings through= 
out the year. In order to promte s continuing 
program, sub-comaittiees of tm teachers each 
were appointed to work with the help of the proe 
grem coordinstors on sueh problems as instruce 
\tdonal possibilities of the double period, meth- 
ede of approach, materials and services available, 
pupil reaction, and eveluetions. 

b. Des Moines, Iowa, Junior Hich Schoolse-as an 
example of an effective curriculum improvenent 
program at « city school systen level, the pro- 
gram of the junior hich schoole in Des Hoines 
evens to be upevepeiate Sor the parpeees”” In 
1939, with the cooperntion of the Coumittes on 
Teacher Education of the National Sducation 
Association, the faculties of the junior high 
schools in Des Moines began a cooperative study 
about the growth ond development ef the stulents 
and the feasibility of adopting =» seneral educa- 
tion preogrem. The faculty of each school elected 
a planning or steering committee te handle admin- 
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Sewwebive uattere, ent te make predinthasy tar 
vestigstions in the areas that the faculty de~ 
sired to consider, ‘Small study groups were 
formed, weitth each teacher participating in the 
group that was dealing with a sub-topic of 
special interest to him (but with the endeavor 
to have the representation of each group cut 
‘stees Gants thd These sroups met 
one day a week for one hour (during the scheol 
day). By means of presentations to the general 
faculty meetings the results of their discussions 
were approved end implemented. On the whole all 
of the schools seemed to have accomplished eub- 
stential results, These were: 

(1) Changing the thinking of the teachers fron 
one purely of subject matter to a broader 
appreciation of the needs and interests 
of adolescents, 

(2) Cutting across departmental Lines by corre~ 
lating related subject matter. 

(3) Begiming of a broad educations] philosophy 
(whet is the purpose of education) as a beaks 
for further curriculum stwly. 

(&) Study of home-school relations. 

(5) Stuiy of student development ami growth with 
particular emphasis upon cooperation with 
the home. 
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AS @ result of this city-wide program and primar~ 

ily as a result of participation in the individual 

stwly groups, many teachers seemed to be encourag- 
ot Ne tay experkaaee in Vets rn Wrecking all 
developed better understandings of the values of 
cooperative faculty responsibility, and the neces- 
city for welewetending the problens of ether de> 
partwents in the school. 

Conelusion 

The curriculwa iuprovesent committees or study 
councils seemed te have been used with most beneficial 
results by a great many of our public schools, They 
have not only been a means of improving the curriculu, 
but alse have served as a means of stimulating and en- 
couraging the teacher's growth on the job. Therefore, 
they should be an essential part of any organized in- 
service teacher training program. 

It is true that the individual teacher could do 
many things to iapreve the curriculum on his own, such 
aS improving his own philesephy of the purpose of educe~- 
tion, studying his stwients to determine their needs, 
intreducing new materials such as supplementary reading 
and audio-visual sids, and improving his discussion 
abilities. However, there are limite to how far he can 
go without the cooperation of the other teachers and 
the administrative staff, If he makes extreme changes 


Shy 


ps ye nee tt bt iy HUME ents ads 

wey sq Yo 4 

at Ne ahd certd nati ad ae 
wn te bemoee ezoddosed . 

Sr Hapa, yates Kamat estoles 6 a 


o ee eS 


ats Hh gut tden dade my eettowet Ame MARR gd 


the citys 9 cite pox! Loeb lage taght gtd 


‘ee cage ond tbe tod) ae riverdue Letvere 
05 teige to euoidex, edd paibasJetebe ai yle 
nee bingy Fob oe i Ee wei} 
elocise old al atnemdisg 
* “xl 7 ¥ 7 ¢ ep: Px 


; , - iat -_ D> 
apne: arp podetD) wee wen ret cteew a 
a BORA i eee 


atettened fees Ate tees mood evad af buunoe aLtoases 


tay Pecans » 8 


wat “selouioe obideq wo 20 vin dom 2 wh evisees 


wo tna gatiaioatie Ye susan 5 o8 bere ovat seks Sid 


COS LEFF Le ee oa 


Ch BeRCS aS ee Bs fy gota: 
~i Sostesyso yas to disq Isiénesse an od bisosis ys 
. = ce ? ae  eipre y wm be . 


ob Dives wedoses Lashivihat edd ded erat at 41 
Sesgoeiatre Se 
Fowe yore sil mo muLvebrae etd oveups of eyahid wren 
¥ me ' 


~sauke to snorang esd 10 yiqeuuliig me abd gaivons ee 


ano 04 xs word of atball ox oxndd grovel veaidittis iE 
ime wzodncey suddo edd Yo malzeroqone si? dod ie | 
“eegnato oust avian od 2 Mate oviswisednbabe ot 


in the curriculun, he is bound to run inte diffi- 
culties from the administration, in particular. More 
importent, without a continuous program of curriculwu 
improvement, the school leoses out on an excellent 
opportunity to promote cooperative action in improving 
its program by pooling the intellivence of ali of its 
members.” 

The curriculws improvement committee seems to be 
_ most appropriate for sdoption by the Navy training 
progrem, It would secm to be a most effective instru- 
ment for cooperative action on the part of the insiruce 
tor and administrative staffs of the schools. Te be 
fully effective, however, representatives of the vare 
ious bureaus, the fleet ami the shore establishnent 
should be incluted as well, By this means, it should 
be possible to continually improve the currieulua so 
that it will always mest the personal and professional 
needs of each service man. 


CG. In-Service Training by Observation 


i. 


What is Observation? 
Observation is a training device used in many schools 


in which ideas about techniouss, devices, and methods of 
teaching are exchanged as « result of seeing fellow teachers 
conducting classes. 
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This training method is similer to these used in the 


various professions and trades which held clinies and demon- 

strations to show members new skills, methods and techniques, 

and how to improve their mnagement, business, and operations. 
2. How are Observation Classes Conducted? 


Both Rebecea Hellenstein ani T, Maleolm Srown give ex- 


cellent, but slightly different. procedures fer conducting 
ebonrvation elesees,4*?"* The main precedures that they 
list, however, are essentially the samc. They consist of: 


Ze 


de 


All observation meetings are planned and organized 

by the teachers with the assistance of the administra=- 
tive staff. 

Each departacnt has the epportumity of selecting 2 
teacher to present 4 sample of its work. 

Each department head with the help of his teachers 
selects a class for demonstration purposes. The 
teachers selected, however, are not obligated te con= 
duct the observation session if they de not desire. 
Sach department head alse selects the teachers whe 
will be invited te act as observers. Arrangements are 
made by the department head for care of their elesses 
while they are away. 

In order t© present the typs of observation clase the 
teachers desire to witmess in action, a questionnaire 


Mreilerstein, Rebecca. “ilyespencr Faculty Kestings", The Glearing 
? brow fs (Oetoder 1947), Ppe 15h~157. 
78 Haleoln. "Inservice Training by Observation", 
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ie edtan Getedtatied to Wan sequneting the deverigtion 
and phase of teaching in which they would like helpe 
Also a statement is requested as to some aspect of 
their teaching that they feel they have sufficient 
self-reliance to present a dewnstration. 

f, As the teacher-observers arrive in the classroom, it 
is often helpful to present them with a bulletin 
similar te the following which lists the various fae~ 

fern te conbbdat tna etsning iat” 


General Conditions 
(1) Is the classroom environment conducive to a 
learning situation? 
(a) Is there adecuate light and ventilation? 
(b) Is the room made attractive and do you 
see evidence of the good care of school 


property? 
tS ee ee Sony ae ee 
used adequately? 
(2) The Teacher 

(a) Does the bearing, manner and woice of . 
the teacher indicate confidence and re- 
sourcefulness? Do they indicate a inner 
caluness that. gives a feeling of seew~ 
ity to the pupils? 

(b) Does the teacher's attitule toward the 
pupils and the work indicate an interest 
amd enthusiasm thet might be contazious? 

1D ee ee ee. eee ee 

a) Does she refrain fromtalking teo mach 
or too lewlly? 

(3) fhe Pupils 
(a) Are pupils welle<mannered, respectful and 
orderly? 


Ly? 
(b) ie Sey sapet sasnemt 3h thnty week ont 
willing te particivate in activities in 


class? 
(4) The Instruction 
(a) By general view or explanation, does the 
teacher discover the general background 
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i Dees she lead pupils to ask questions? 
(e) Dees she discover weakness or failure of 


to comprehend 
anatneuaet Does she reteach when these 


assignnents? 
f Does she employ drill advantageously? 
J) Do the pupils criticize and evaluate their 
own efforts? 


(x) Dose ‘te teacher connand effort snd suacese! 
(1) Is there evidence of a carefully worked~ 
out lesson plan? 


(m) Does she seem to make progress toward 
% of the aim of the partic- 


ular lesson? 
(n) Does the teacher review the important 
points in a lesson when it is completed? 


A typical observation meeting is one in which the 
selected teacher present his students in action for 
periods of from ten to forty-five minutes. DSuring this 
time the teachers are free to circulate among the stu- 
dents, asking questions, examining their work, and not- 
ing displays (in some instances if the students are 
abnormally disturbed by having the observers circulate 
in cless, it might be well te have the teachers remain 
seated in the rear of the classroom). 
Following the class session, a discussion period is 
held in which the class teacher states briefly the ains 
ami purposes of his instruction and something about the 
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values of the teehnicues used. All teacher-observers 
then participate in the discussion. 


3e The Values of Observation Training 


The values of training by means of conducting observa~ 


tion classes seem to be: 
ae They give teachers the opportunity to observe fellew 


a. 


teachers, so that they can evaluate themselves and 
their own classreom procedures based on what they see 
demonstrated as successful. teaching techniques. 

The responses to these observation classes seem to 
demonstrate that teachers are continually lecking for 
new tools to use in presenting subject matter. Also 
new methods of instruction a re more meaningful and 
better understood when they are actually demonstrated 
rather than just talked about. 

to teacher is required to return to his classroom 
ami practice any ef the observed methods. Conditions 


and situations vary in different schools and classrooms. 


The important thing is that by observing new methods 
and teehnicues of teaching, each teacher-observer 
should be stimuleted in giving careful thought te an 
evaluation of his own methods and techniques of teach- 
ing, the purposes his lessons serve, and the caliber 
ef responses of his stulents. 

Teachers of different subjects, particularly of acaden- 


ie and vocational subjects, often gain a new perspective 


and understanding of one another's work. The realisa- 
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tion is fostered of the necessity for all kinds of 
school activities, not just those in the classroom. 
@. Teachers realize the importance of activity classes 
art, wusic, crafts, athletics, etc., to provide re~ 
leases for tensions in stulents that might be brought 
up in other types of courses. 
f. Teachers come to realise that there is a very positive 
correlation tween poor readers and poor classroom 
work. They also find that all teachers have the same 
basic problems with slow learners; that slow learners 
have the same difficulties with all types of academic 
subjects. The necessity for adjusting the curriculym 
to the needs of the students is made more evident. 
ge Teachers obtain a betier understanding of the demands 
made upon the stwients as they go from one teacher to 
another. 
he Lastly, the discussion period which fellows the ob= 
servation class is often just as valuable as the class 
itself. Additional ani related information is often 
brought up in the exchange of ideas stimulated by the 
observation class. 
Applicability for Navy Purposes 

The observation class seems te be an extremely useful 
method of in-service teacher training for adoption by any 
scheol in the Navy training program. It could be employed 
with positive results for the induction of new instructors. 
It also should be just as valuable for improving the teaching 
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of seasoned instructors, 

It is advisable that the progran be set up on a cooper= 
ative basis, with both the teaching staff as well as the ad~ 
ministrative staff taking pert in its development. This is 
necessery if the interest and support of the instructors 
are te be obtained and maintained. 

‘The selection of the individual instructors te conduct 
the observation classes should also be cooperatively arrenged 
for between the administration end the teaching staffs. Ne 
instructor should be ferced to conduct such a class, however, 
unless he is willing to do so. 

Not enly dees it seem valuable to select various out- 
standing classes within 4 particular school to be observed 
by the teachers in the same school, but observations should 
be extended to worthwhile classes at other schools as well. 
These other schools need not be Navy, for valuable results 
should be obtained by seeing examples of outetending classes 
in schools of the other military branckeses well as civilian 
institutions. 

Lastly, instructors should be encouraged to visit 
classes in which other subjects than their own are being 
taught. This should help to bfoaden their outlook as to the 
comaon purposes of the entire training progrem, as well as 
help them to see that goad teaching techniques can be applied 
te any clessroom situation regardless of the subject being 
taught. 
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D. Hiscellaneous Activities 
It has been my intention in presenting the preceding sections 

to draw from not only authoritative writings, but from personal 
contacts as well, I would therefore like to draw attention to a 
muaber of examples of in-service training techniques that seen te 
have been used with good results in various public schools in the 
Columbus, Ohio area. These techniques, I believe, also should be 
given consideration te see if they might be of value to the Mavy 
training program. ‘Some of these methods are: 

1. Im the Columbus (Chie) City School System the workshop pro- 
gram for the city schools is coordinated by a central steer- 
ing comulttee made up of representatives from each region. 
They meet periodically to frame the broad programs for the 
workshops that are to be held. The superintendent of schools 
provides the permanent staif personnel required to mke care 
of necessary administrative details, ami to offer advice and 
assistance concerning workshops ami all other matters rela- 
tive to in-service training. This staff is net largo, but 
includes primarily, a few teachers who are assigned to the 
superintendent's office for one semester each. With a 
teacher acting in an administrative capacity, the teachers 
who deal with him feel that hers is someone thet “speaks our 
langauge", and understands ow problems. The value ef this 
can readliy be seen. 

Another worthwhile method of in-service training adopted 
by the Columbus City School System is in respect to the orienta- 
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tion of new teachers, At the beginning of each school year, 
several meetings of all new teachers are held at the Super~ 
intendent. of School's office, At these mectings there takes 
place discussions of cuestions and problems that the new 
teachers have (obtained by means of cuestionnsires circulated 
prior to the meetings). These meetings are held on school 
time, and the principals and other administrative officials 
act ae substitute teachers for those participating in the 
mectings. (If such a methed were adopted by the Navy train- 
ing progrem, it might be well te have the supervisors take 
ever the classes. This would give them = brief period of 
refresher training, as wel) ss first-hand experience with the 
current problems that the new teachers face.) 

Lastly, in the Columbus City School System, representa- 
tive teechers are incluied as members of the administration's 
advisory council to help formulate policies governing the 
operations of the city schools. 

In prectically all of the schools in the Columbus (Ohio) 
area, there are a number of teachers taking advanced study 
in various fields of education at The Ohio State University. 
This individusl method of in-service training has 9 great 
deal of value fer promoting the growth of teachers, provided 
the courses they teke ere realistic, These courses should 
involve the active participation of the teachers and be 
mainly concerned with their problems ami needs, not just 
the opinions of the professor teaching the class. The most 
Valuable courses seem to be of the seminar and workshop type 
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(each teacher working on his own individual problem and 
secking the essictence of the group in selwing the prob- 


| lem). It is possible thet this method of in-service train- 


3 


ing could be applied with worthwhile results to the Navy 
training program. Most Navy training schools are in close 
proximity to lerge universities or colleges. It thus should 
be possible to arranze for Navy instructors to attend classes 
in subjects that are of practical value to thea as teachers. 
In order to provide the proper motivation for participating 
in this extra training, the teaching lead of each instructor 
should be arranged so that he can take these college courses 
during the regular school hours. 

The curriculum improvement program at the Heyl Avenue Elemen-e 
tary School in Colwsbus (Ohio) is a good example of 2 program 
that is designed te mest the needs of the teachers, the stu- 
dents, the school, ani thus the comamity. Each teacher is 
a member of a specialized committee (according to his own 
choice), and 211 suggested measures are passed on br the 
whole faculty during their periodic meetings. The committess 
inelude: 

Steff Stuiy—~it focuses ite attention on one bread topic 
of study to be considered during the entire school 
year. (16. organizing a creative activity}acogran). 
uipment--what new equipment is needed (projectors, re- 
ecorders, etc.) and what eovirment repairs are needed 
by the school. 

Dutieseallecation of routine school duties te individual 
teachers. 


Special Stuty—study of special problems (4.¢. training 
for civil defense, ete). 
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All committee and gsnersl faculty meetings are informal. 
affaire, with refreshments being served. The realization is 
thet by this, it will be possible for ali of the steff mem- 
bers to become betier acquainted, thus help Lupreve coopera~ 
tive working relationships. 

The above method of organizing and conducting faculty 
comalttees may not be strictly applicable tw the Navy school 
situation. However, the values of including the opinions of 
each faculty seaber when formulating policy (even if the 
final decision is necesserily that of the acuinistretive 
head), as well as comlucting staff mectings in an informal, 
* goteacquainted" manner, cannot be denied. 

South High Seheel in Celwabus has an exeellent system for 
restricting the amount of administrative detsaile that all 
too often take up uost of the time of faculty meetings. As 
much as possible, administrative matters are cireulated via 
official builetin\s, with such matters brought up in feculty 
meetings only when questions are raised concerning them. 
The faculty meetings at this school are based on discussing 
the general problems of the teachers, the students, and the 
school. As resource materials for the discussions, there are 
themes written by the students concerning whet they expect 
to get out of school, discussions led by authorities in 
various ficlis of interest to the teachers, and evaluation 
reports by teachers who have atiended conventions, workshops 
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ard other outside activities. In addition, through the we 


of special comnittecs, various comuon problems are explored 
end presented to the entire faculty for consideration. 
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CHAPTER IV 


GUIDANCE FPURCTIONS OF THA INSTRUCTOR 


A. What is Guidanne? 
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Guidance used te be thought of as being restricted to 
assisting the individual te prepare himself for the vocation 
or vocations for which he is best suited. The present con- 
ception of guidance, however is that it should not only be 
concerned with en individual's veestional adjustment, but should 
inelude all other aspects of Living as well. That is, guidance, 
from the viewpoint ef the school is "a program of services de- 
signed to individuslize the school experiences of the student 
and to assist him to become the most effective person possible." 
Translated into different words, guidance means all types of 
assistance given to =» person which wiil help him make the best 
possible adjustments te every aspect of his life. That is, to 
easist the individual to adjust te his educetionsl, oceupat: 
social ani persons] problems and situations, The word assistance 
should not be misinterpreted however, for it does net mean solving 
2 person's problems for him. Rather, assistance means cooper 
Slits cilities Wetenen te egihtin enna anh i tab ae 
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stulents) designed to help the stuient solve his ow problems, 
and to make him independent in this respect in the future. 
Why is the Sehool Concerned with Guidance? 
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The old school of thought was that the school wes only 
concerned with the mental development of the student. It 
was considered that his development in other aspects was 
the responsibility primarily of the home as well as other 
institutions. It soon became apparent, however, that it is 
impossible to trest exelusively only one part of the indi- 
vidual, such as his mental development. This is because 
an individual's ability to learn is affected net only by 
his endowed mental capacities, but by other things as well, 
such as his home life, past experiences, friends, economic 
security, and heslth, Therefore, if the school isto 
successfully accomplish its task of educating the pupil 
to best prepare him for life, it has te recognize that each 
stwlent is an individusl with different capacities, back 
grounds, an! interests an! must be treated accordingly. 
Thus has developed the modern concept of guidance based 
on the sceepted conclusion that the seheel must be respon=- 
sible for the total development of its students. Theat it 
is necessery to “start the education of each stwient from 
where he is rather than from where we think he should be,"* 
C. The Navy's Guidance Program 

The Navy has long recognised the imeortance cf guidance. 

That unless esch man ie well adjusted he will not be an 

effective fighting man, The individual must bs assisted 

in solving these problems that he brings with him from 
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civilian life, He must also be helped to overcome the preb- 
lems presented by the strain of the unnatural comitions of 
militery life, It is beesuse of this that the Navy has 
developed an extensive guidance program consisting of such 
activities as the followings (1) psychiatric services to 
"weed out" peychological misfits, (2) « classification pro~ 
gram to ascertain each man's abilities anc interests so that 
in his duty assignent he can be used te the best atvantage, 
(3) remediel training in instances where men do not know 
how to read and write, (i) the many activities of the 
Chaplain Corps, which are most effective in contributing to 
the morale and personel wellbeing of the men, (5) the 
services provided by the personnel, educetion and training 
officers, ami (6) the loosely structured, but many tines 
valuable, wnofficial guidance activities on the part of 
officers and petty offiecersin coumscling or giving zdvice 
to their men. . 

The big gep in the guidance structure seens to be in 
the treining program in respect to instrustomstwient re~ 
Lationships, where no organised, positive, guidance program 
seems to be in effect. The suidance activities that doe exist 
ere primarily negative in nature. That is, wait until the 
individual gets inte trouble, whether it be scholastic prob- 
lems or otherwise, then see what can be done to help him out 
of his difficulties. What seems to be needed is a more posi- 
tive type of guidance program. That is, a preventive program 
based upon preventing personal maladjustuent probleus from 
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developing in the first place. This program should ein 

at alleviating conditions as much as possible that help 

to create emotionel problems in the men, It should also 
promote on the part of the instructor, the ability to reeog- 
nize in each student, the symptoms of problems of maledjust- 
ment before they have actually developed as such, seo that 
remedial preventive measures can be undertaken. 

It seems to me, that in particuler, the instructor in 
the Navy classroom is in a most advantazseous position to 
exercise positive guidance procedures insofser as his stwients 
are coneerned. Ferhaps we can learn something by taking a 
look at civilian sehools to see whet certain civilian 
classroom teachers de to advantage in the fleld of guidance. 
The Instruetor's Role in the Meld of Guidance | 

1. Adwartazes of the Instructor's Position in the Pield 
of Guicance. 

In the classroom, the instructor has definite 
advantages ever the school's specialized guidance 
counselor in helping the students in their adjustment 
problems, The main reason is that he has fewer stu- 
dents and sees them more regularly and more often 
than @ school's counselor dees, This means that 
gince the instructor is in a better position to got 
to kmow well each of his students, he should be able 
to more easily understand their problems and recognize 
their possible causes. This also means a tremendous 


advantage as far as establishing rapport or friendly 
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relationships with the students is concerned. As a 
result, the ostuwlents are were apt to voluntarily bring 
their problems to their iastructor, rather than te e 
Specialized coumsclor whe often is a comparative 
stranger. (However, there may be situations in whieh 
the student's problea is so personal that he would 
prefer the help of « stranger ratner than his instruc~ 
tor. These situations it secus are not too common, 
but, when they do occur, the instructor should not 
feel that they reflect upon his abilities as a coun- 
selor, but probabiy are due to the nature of the 
student's problem.) Finally, the instructer often 
has more readily available cwoulative records (er 
complete records of a student's background, abilities, 
interests, etce). ‘These often are not available to 
specialized cowselers who are not part ef the school's 
stati. 

2. Kesponsibiiities of the instructor in Performing his 
Guicance unictionse 

The responsibilities of the instructor, if he 

is @ing to efiectively help bis students solve their 
adjustment problems, can be swesarized under the follew- 
ine categories: a. providing a proper classroom en- 
vironment, b. developing good personal qualities, 
Ge possessing the neeessary specialized knowledges and 
skiiis, and d. participating in continuous training 


in good guidance. 
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&e Providing a Proper Classroom Unvironmcnt—as 
Ruth Strang states it, "The sehool or college 
envirounent itself is an instrunent of theraphy.™” 
Fer our purposes, this can be restated te mean 
that whet each instructor dees and provides in 
his classroom largely depends upen whether or 
not he is helping to solve or just adding to 
the problems of these otineite, Asice from the 
teacher's own personality, which will be treated 
further in this section, a favorable classreom 
atmesphere means te provide each stwient with 
the experience he needs,-~suitable class active 
ities (discussions, deuonstrations, etes), ap= 
propriate extra-curricular activities, oppor- 
tunities to be of service, te take responsibil-~ 
ity and to make choices. 

In addition, it is the teacher's job to 
see that his students are accuainted with and 
wtilice ell special services that the school 
and comaunity furnish that will help te previde 
fer his needs, This incluies referring the stue 
dent to particular courses and activities that 
seem to be of value in the areas dealing with 


his needs, and referring the stwient to approp=- 
riate reading material. Care must be taken to 
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utilize the ideas and suggestions of the stu- 
dents in providing for these activities and 
services, so as to ensure that they will 


_ getually meet the needs and problems of the 


stuionts. 7 

Lastly, the teacher should do everything 
possible to promote good group morale which in 
itself wild do much to solve existing personal 
problems involving personal relationships and 
prevent similar problems from arising in the 
future, He can do this by helping each member 
of the group feel thet he belongs and is aceepte 
ed by the group, helping the group in setting 
up and successfully secomplishing ite taske, 
helping to develop good leadership and group — 
membership cuelities en the part ef all group 
menbers, giving the group a great deal of 
guided freedom in planning and carrying out 
its own activities, and finelly, helping te 
foster in each student the feeling of pride 
ami satisfaction in belonging to s productive 
an! effective groupe 
Developing Good Personal Cuslities-—ithouwt a 
doubt, the most importent responsibility the 
instructor has, ie te develop his owm person~ 
ality so that the adjustment problems of his 
students are decreased, not increased, This 
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‘person himself or he cannot expect to contri- 


bute positively te the adjustment of his stu- 
dents. Fe mst be friendly, courteous, sympa- 
thetic and kind, calm and poised, interested in 
and have the desire to learn all about, each ine 
dividual and his problens, broadminded, cooper- 
ative ani demeratic in all his actions as well 
as these he promotes, fair end impartial, possess 
a sense of humor, slert to personal problems of 
his students as they are reflected in the elase- 
room situstion, am! willing to do his utmost te 
help each individual become « better adjusted 
person, These cualities are normally charactere 
istics of the fully mature teacher who is grownre 
up in his total personal life. Thst is, he has 
many interesie outside the elessreom, a happy 
personal life, likes people amd enjoys working 
with them, and is prow! of end likes his work. 

Barbara Wricht liste in a concise yet com- 
plete manner many of these essential personal 
characteristics in the following suggestions for 
(sherviantns at oumiitngs” 


(1) Be their friend. 
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(2) iet them know what on adviser ean do for 

(3) Seek out these whe need help, but don't, 
know it ox are too shy to come to you. 

(4) Leok for problems in all aress of human 
growthe 

adie’ ong rap: So Seaeaaadinacead ania, 

aboube 

4a) tee tems tals oh othe 

(7) Let then formulate their own solutions 
with you as an aide<ion't take ever end 
give them answers to their probleus. 

ea 

with no progress at all, 

(9) be cerned vite wnderlying causes, not 
with imsediate behavior. 

(10) Let the student do the mejor part of the 
talkings 

(11) Gall on specialists to help you. 

Although the above suggestions apply pri- 
marily to individual counseling, in general, 
they should serve just as well as 4 code of 
behavior for instructors in their group guid~ 
ance activities. 
amd Skille—te be cualifle? te euide ami comsel 
individuals er groups of students concerning 
their problems of adjustment, ne doubt does re~- 
eulre more then an interest in helping stwlents 
te solve their problems and the necessary person- 
al characteristics with which te de so. Speciale 
ized knowle’ges and skills in guidance are also 
necessary, Thie does not mean thet the average 
classroom instructor docs not possess to a degree 


these knowledges ex skills, for basically the 
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instruction he has received in good teaching 
technicues include many of them, Therefore 
based uwoonms (1) his past training in effective 
and correct teaching methods; (2) additional 


- tradning in the knowledges and skills in guid- 


anee; (3) possessing the necessary personal 
cualitiess (4) having the desire to assist his 
students in solving their individual problems; 
(5) being willing to, et every opportunity, in- 
erease his knowledge about hie stulente, their 
problems end how they are manifested and resolv- 
ed; and (6) understending his own limitations 
in the field of guidance and the necessity to 
Gepend upon more experienced specialists +vhen 
tw pwoblen te. beyond the Genshen*s cupebddAbien 
(especially when the student's problem is ore 
of health, severe emotional disturbances, of 
deep-seated home conditions), the averare 
teaeher should and ean effectively encare in 
guidance ard counseling practices that should 
preduce beneficial results. 
Participating in Continuous Training in Good 
Guidance--the responsibility for engaging in 
training in the knowledges and skills of good 
guidence is primarily that of the individual 
teacher, It is « responsibility that he should 
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possess if he is going to expect to actually 
contribute to the most effective learning of 
his students, However, this responsibility 
should alse be shared by the school's administra~ 
tion, which should, through an organized in- 
service training program, provide seans by 
which each teacher can secure professional 
training in guidance. 
EB. What the Navy can Learn from Suceessful Guidance Prograus 
in Civilian Schools 
1. What are Typical Problems of the Average Stulent7 
To be able te assist en individual te become 
better adjusted to himself and the conditions in 
life that he faces or will face, will necessitate 
initially an understanding of his problems and needs. 
Therefore an instructor should probably start by 
finding out what are those typical prebleas with 
which the average adolescent in mony instances seems 
to be concerned. There have been many studies made 
on this subject. One of the best is that of J. 
Wendell Yeo, which for practical purposes groups the 
problems and needs of the average stuient as follows:? 
@e Health and Physical Fitness—he is concerned 
with his health and physical appearance, which 
is aggravated by real or imagined concerns about 


*¥eo, Je Wendell. "Suggested Content for the Group Guidance Program”, 
Education. 651 (Octe, 1944), pp» S-89. 
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whieh he lacks adecuste information (i.e. 

his belief that he has various physical ail~ 
ments or defects). 

Family Relationships—-his relationships with his 
family (his parents or his wife). 

Vocational Plaming and Ad justments—preblems 
in choosing, preparing for and making progress 
in @ particuler vocation or career. (This is 
applicable to a degree to the Navy, but even 
more so if applied to problems related to 
choosing a specialty in the service). 
Edueational Planning and Adjustmenta--he is 
vitally concerned with waking good grades, how 
to stuly, plans for future schoolking (special~ 
ised training in the Navy), suecess in school 
activities, and generel adjustment to new and 
different echool situations. 

Utilizing Free Time—he is concerned with the 
problem of how to utilize the time when he does 
not have anything else to do. 

Social Adjustments—one of the most important 
problems is his relationships with other people 
of his own age group and especially these of 
the oppesite sex. To him, being accepted by 
the group of his choosing and by the girl of 
his eheosing is an all important matter. 
Personal Values—one might call this self~ 
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esteen, that is, how he values hinself, what 
ideals he has formed, and whether or not he 
is able to live up toe them, 

h. Financee--his striving for independence, which 
is greatly dependent upon such financial setters 
as ¢arning of and the use and abuse of money, 
present aan: comuon probleas te students, 

i. Fersonal--?Psychelogical Relations-—these are 
probleus arising out of his attitude toward 
himself, his control ef his eastions, and how 
he ects in conflict eituations. ‘These cone 
stitute an area in which he often is least 
likely to wderstand himself or the reason for 
his difficulty. 


It might be well to personalise the above gon~ 
eralisations of typical problems and needs of the 
average stulent. Therefore, I would Like te list 
two sets of problems obtsined by Truman Cheyney as 
& result of.stuty made in 1949 of senior stulente 
from one hundred and twenty high schools in the state 
of tenbenns® 

a. Problems related te school life (Listed in 

order of preference) + 

(1) Getting stuiying done 
(2) Gaining confidence 


Scneyney, Truman, "A Method of Identifying Problems of High Sehool 
Stulente", Qccupationg 27: (March, 1949), pp. 387386. 
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Saving 


Gi) Saving omy 
OS ain ee reed man ual 


ff Ying steady or dating 
| or 
13) Preedan to do what I want at home 
Getting along with my teachers 
15) Freedom to do what I want at school 
be Problems related to posteschool living (listed 
im order of preference) s 
(1) Selecting the right vocation (special- 
ization) 


(2) Shall I go to college? (to a specialised 
(3) aval Academy, etc.) 


(4) Paiaien tie sue a tet nie 8 eae 
(5) ootting slong vith poopie 

These problems can be said to arise out of whet 
is commonly known as the basic husan needs, These 
are needs thet must be satisfied for every individual 
or he will not learn or be effective in any activity 
to the full extent of his capebilities. In C. B. 
Mendenhall and K, J» Arisman's beok, Secondary Bdueation, 
these needs are concisely stated as follows: ¢ “health, 
security, belonging, a sense of achievement, freedon 
from fear, snd asintenance of sal f-estecie....0" 

Besides considering the peculiar problems end needs 
of every individual as a necessary basis upon which 


“Mendeubell, Co Bop & Arieman, Ke de 
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to build any guidance program, it is also necessary 
te have a complete understanding of each stulent's 
eptituies, interests an’ skills. 

The above information has given us a leok at 
typiesl problems and needs of the average student. 
It is important, however, that these be used only 
as an indication of what to look for in order to 
provide a basie for a guidance program. By this I 
mean, "typical", is a dangerous word to use, for 
each stulent should not be typed or thought of as 
being stamped out of a comzon mold. On the contrary, 
he should be treated and unierstood as an individual, 
for his problems ami needs are peculiar to him and 
te ne one elze, 

How to Find Gut Wheat the Individual Student's 
Probleus are? | 

There are nuserous ways of obtaining information 
about the probleas and needs of an individual stuient, 
none of which should be used exclusively, but all of 
then used wherever possible to suppleuent the others. 

The wost important uethed is naturelly the 
teacher's own observation. That is, getting to know 
each of his stulents psreonally by mixing with them 
socially, by taking an interest in thom, and talking 
to them in a friendly ani personal but not incuisitive 
menmner. Much can be learned about each stuient if the 
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pleasant personality and by his speech ond actions 
lets his stulente uxlerstand that he is there to 
help theme | 

fo fully understand an individuel stwient, other 
more formal methods are helpful such as problem check~ 
lists, interest inventories, cuestionnaires, inter- 
views, school cumileative records, keeping records of 
each stuient, obtaining information from counselors, 
other teachers, parents a nd friends, and free- 
writing on the part of each stwient in which he lists 
his problems, needs and interests. 

In regard to health, aptitudes and akilis, most 
schools have elaborate emi detailed testing programs 
whieh will reveal much valuable information in this 
respecte 

One thing should be emphasized again ari that 
is, all of these methods should be utilised so that 
information will be obtained concerning not just one, 
but ell aress of the student's concern, a necessity 
for any guidance endeavor. 


Guidance Technicues 


Guidance technicues can be generally classified as 


group guidance, ari individual guidance or counseling 
technicues, Actually both are complementary devices, 
ene is not generally sufficient without the other. A 
couprehensive cuidance program should inelwie beth group 
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and individual guidance technicues, The reason 

for this will be seen in the following explanation of 

their values and how they should be used together in 

mony inchences if guidance is te be suceessful. 

&. Group Guidance ~ consists of those guidance 
technicues which the teacher can use in working 
with e group rather than separately with indi- 
Vidusls. This meons that members of s group 
work out their problems tegether with the assis- 
tance of the instructor, Group guidance has the 
following values? | 

(1) Enables individuals to wrk out their 
probleme in e naturel atmosphere of group 
relationships where many problems origi~ 
nate in the first plece. . 

(2) Stuients ere often inclined to discuss 
that many other students have the sane 
aiffieulties, They sre also often less 
self conscious in such group situations 
then in persone! interviews with a guidance 
expert. 

(3) ‘The process of dlecussing common problems 
in a group etaosphere often resulte in 
@asing of tensione end development of 
understandings that leed te solving these 
problens. 
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(6) 


(7) 


(8) 


(9) 


Group guidanee technicues will help to save the 
instrvotor's time. In meny instenees these 
technicues alone will be all that is required 
to help come of the stustents work out their 
aifficulties. 

Students are often more inclined to secept 
reccumenied solutions to their problems sug 
gested by their peers (those of their own age 
group), morese than if these came from sn adult 
guidance expert. 

Group discussions may help to establish a 
friendly relationship with the instructor, thus 
pave the way for individual comseling if 
needed « 

By means of group guidance the instructor may 
gain much valuable informetion sbout individuals 
that can be followed up in personel interviews. 
Group guidance often enables the guidance 
expert to see mors clearly than in e personal 
interview how the individual's inner problems 
are actually affecting his relationships with 
other people and what he dees te overcome his 


diftieulties.” 


Group guidance technicues have therapeutic 
values if they do nothing elee than te focus 
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an individual's attention on other person's 
probless rather then his om, ‘They often help 
him understand ethers as well as himself. 

(10) "Good group guidance should be effective in 
forestalling the development of problems, 
assisting in the growth of integrated person- 
elities, improving personal, secial and oceupa= 
tional orientation, and finally helping people 
to make more effective use of personal and 
vocational counseling services vhen end as 
shay are naededs*” 

be Individual Guidence - individual counseling, as 
individual guidance is more comaonly known, applies 
primerily in the sehool situation to interviews or 
and his teacher or a comsclor. The values of the 
counseling technicoucs are? 

(1) Often group guidance must be supplemented with 
individual consultetions, This is especially 
true in instences where an individual has te 
be assisted in applying te his own case, facts 
amd attitwles exined from group discussions. 
This was exemplified by Donald E. Super in 
Giting » study of the General College of the 
University of Minnesota in which it wee found 
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that an occupations course did not greatly 
improve the educational~vocational adjust- 
individual eomecdings” 

(2) Individuel comseling is often necessary when 
the problems are so pergonal in nature that 
the individual refuses to discuss then more 
or less publicly. 

(3) Individual counseling allows the trained and 
experienced guidance expert te soncentrate 
his skills of clarifying isswes and were 

* standing broad problems on the problems pre- 
sented by the individual. 

(4) Individual comseling enables the instructor 
or counselor to find out much more inforaa- 
tion about an individual student and his 
probless than is usualiy possible by group 
guidance relationships. 

(5) Being able te wmburden one's troubles to an 
selor has definite therapeutic values for the 
stulente 

Ge Group Guidance Technicuss 
The group guidance techniques deseribed herein 
are not limited only to the conventional classroea, 
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but also incluie activities outside the purely 
academic classes in which the teachers participate. 


Prier to examining these technicues it might 


be well to consider some recommemded general rules 
concerning their use. , 
(1) The importent thing is that group guidance 


G) 


should be included in ali classroom activities. 
they should not be limited to nonwacacenie 
activities, but incluied in academic activities 
ae well, This necessitates an organized school 
program whereby guidance activities are inte- 
grated in all activities of the school. 

Group guidance ectivities should be plenned, 
developed and controlled by the stuients so 
that they wiil be centered aroun the prob= 
4euS and needs of the stulents. This will 
result in tac siwients taking more of an 
active interest ami participation in then. 
Grow guidance dees not mean lack of control 
however, for the heipful assistance ef the 
instructor is still very auch a necessity. 
Guidance activities should be flexible and 
subject to change as the needs amd problens 

of the students demand. Rules and regulations 
should not be arbitrary, thus prohibiting 
shering of experiences and interests, an? pre« 
venting social relationships and group develep~ 
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(4) The teacher should help fuse the stuients 
inte a group and he should be a participating 
member of the group as well. 

(5) Group activities ehould be simple and informal. 

(6) Group guidance activities should be supple- 
necessary s 

(7) Group guidance activities should meet often 
enough under the same instructor so that he 
has the opportunity to get to know each of 
his stuients and his problems. 

One of the simplest ways to classify group 
guidence techniques is the following method developed 
by Donald &. Super.) ne establishes two mein cate~ 
gories: orientation activities and therapeutic 
activities. Then under each of these broad cate~ 
gories are activity methods and discussion sethods. 
Using his classification systen, the discussion of 
each group guidance technicus will be presented in 
the following order: 


either just dissewinate facts or allew for group 
examination of its om attituces so as to bring 
about self-ad justuent or self-orientetion, These 
activities seem to be more commonly used in schools 
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than are therapeutie activities. Probably the 
reason for this is that most adjustment probleus 
of young people are because of lack of informe~ 
tion about problems thet trouble then (ices, 
cerning jobs, rules of social conduct, ete.), or 
are not too personal, extional problems involv 
ing social attitwies and values. These are also 
based on lack of information or facts (i.¢s, 
going to the right echool and selecting the right 
job because of their prestige value, etee). The 
use of these orientation activities in school 
thus presupposes that the imlividual members of 
the group ere mature enough ami sufficiently weli- 
adjusted to assimilate new facts even when they 
run cowrter to enotional attituies. 


Discussion-~ 
Home Reous-—this is one of the aost comon 
means of providing eduestionail axi vocation~ 
@l guidence in schools. Too frecuently, 
however, the homeroom is used as a stuly 
period or to disseminiate aininistrative 
information rether than es a means for 
stuients toe discuss their common problens 
and the facts necessary to solve then. thon 
the home reom program is informal and is 
planned, organized and opersted by the stu» 
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dents, with the assistance and guidance of 
the teacher (acting primarily as a resource 
agent), and involves experiences for all in 
various group activities (discussions, com 
mittees, ¢tte), it can be a valuable part of 
the school's guidance program. lesides pro- 
viding information about the sehool and what 
the school offers, it should also inclule 
ehunshdonn), end voontions., plauning ter tubere 
as well as discussion of the secial ani enction~ 
al problens of the students. 
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tion Glessep~these classes ere similar to 
what the homeroems should be as described 
above. It is essential that the curriculua 
of thie type of cless grew out of the real 
ori imsediate needs of the studente. Thus it 
is necessary that the tescher plan, with the 
assistance of the stulents, the course of 
stuly as the class progresses, rather than 
plan in advance a formal, inflexible one. In 
addition, the sise of these classes should 
be limited to allow for each stulent to 
participate, as well as for the instructor 
to get to know each students. 
courses to present 
the stuients with information not only about 
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jovs that they are interested in, but also to 
instruct them in the techniques of applying 
for and holding down a job. Guostions comon- 
ly discussed in theese elasses ares”” 


a» How to lecate and sise up job oppor- 


— 
Apparently, however, the mere imparting of 
fectual information about eecupations is not 
enough, for es detemsined by Kefauver and Hand, 
the percentase of loweability students in a 
junior high school aspiring to go to college 
inereased rather than decreased as a result 


of their being exposed to s course in educe= 
tional. and vocational opportunities.” ‘this 
seems to denote the necessity of the instruc- 
tor assisting each individual te apply to his 
own case, the facts and information thet have 
been given to him. Here is an example where 
individual couseling should supplement group 
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(The above orlentetion activities--honervams, 
group guidance classes, ami oceupation's 
‘classes—wight well be adepted for use in the 
Havy training program, flere aight be consider 
the seaman recruits, have concerning their 
lives in the service. For exauple, such ques= 
tiona as: What specializations dees the Navy 
have to offer, what are the recuireumis, and 
whet are their civilien coumierparts? Whet 
specialiaation ea I besi suited for? What 
advantages are there to asking a career in 
the Navy? How can I become an officer? Is 
it financially possible for a non-rated man 
to marry and be able to support a Zanily on 
his service pay? What are the basie rules of 
social conduct so that I will be a eredit to 
myself and the Nevy? What educetional oppor 
tunities sre there in the Bavy other than 
going to scheok?) 

Remular scadooic Classeg-—in this field there 
seenus te exist a great opportunity for qgoup 
guidenes works In all too few schools is the 
oppertunity being taken te integrate guidance 
activities with the regular academic classe. 
Each teacher, regardless ef the subject uatter 
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being taught, should be responsible for the 
guidance of bis stwlents, in thet he allows 
for positive initividual emi group participa= 
tion in organizing, and participating in the 
cless work. By doing this, the instructor 
will be able te relate the subject uatter te 
the needs, experiences, end interests of the 
stufents. Also by the students! participation, 
both in group and individual activities, their 
interest, in the subject matter is more apt to 
be sustained, amd experience in cooperative, 
working relationships with other stulents in 
aecomplishing common tasks, can be promoted. 
Besides these general guidance features that 
should be always present in any class, specif- 
ie needs of the stulents can often be pro~ 
vided by personslizing the subject being 
taught. For instance in history subjects, 
the manners and mwprals of say, the English 
people of the Elizabethan Peried can be con= 
trested with the manners and morals of England 
tedey ae well as ours in the United States. 
This ean lead te 2 discussion of the subject 
of how we individuelly an! as groups can help 
to improve our moral standards. Another phase 
might be comparing health stamlards of people 
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of another age with ours today in the United 
‘States, and where improvenente are still 


Curricule--this is a much broader educational 
guidance program than any of these mentioned 
ao far. For exammle, in the instance of Boston 
University, instead of allowing the students 
in the first two years of college to special~ 
ize, they are enrolled in a two-year General 
Rausstion Program.” This esnsiete ef five 
broad areas of buman interest: science, social 
science, English and literature, guidence end 
history and government. Rather then drawing 
a line of demargation between one subject and 
another, they ere taught on the basis of fusing 
correlated subjects together as they are in 
life (similar te the core curriculwy). For 
instence, the subject matter of physics, 
cheuistry and biology is fused inte « single 
course of science which in turn is correlated 
with histery and govermment, and the social 
sciences with English, litersture, etc. The 
object is to give each stwient a wide uxier 


Ueutier, Je Re "A General Mdueation Program, Sgheo 
653 (lay 35 1947), pre 32inz6. 
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standing ef the world about him rather than 
detailed information about isolated subjects. 
Furthermore, the progran is designed to give 
each stulent academic experience in a wide 
range of vocational choiees and courses of 
advaneed study, and to stimulate his interest 
in theee fields. This type of education is 
correlated very closely with the ficld of 
gaidence, for it helps to satisfy many in- 
dividual cuesiions as te the world he lives 
in, and how he fits into its general patterns 
Through sunll guidance groups, the students 
discuss topies of common concern to thes all, 
end these groups provide the besis for ine 
dividual counseling. The purpose of the pro- 
gran is to help each stulent understand him 
self, bis interests, eptituies, abilities, 
limitations, opportunities ani needs. Coordime 
ated with making available a wide range of 
eceupetionsl inforwation the pregran is also 
designed to help him make wise voactional de-~ 
cisions, (In the Navy training program, al- 
though such a course would sot in its entirety 
be feasible, the approach wight be of value 
in presenting te each seaman recruit a back» 
ground of vhat the Navy is. That is, a cam 
bined study of al] aspects ef the Navy--its 
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history, ite prospective role in the future 
of the United States, what it consists of, 
whet the various component specialities are 
and how they are related, ete.) 

classroos or larger groups), as interviews 
with successful men and women, panel discussions 
of occupational and soecisl problems, and guest 
speekers trained and experienced in the fields 
of interest to the stulents. Ali of these are 
of utmost value to the stwlents, provided the 
subjects dezlt with are of common concern to 
then, amd there is 2 maximum aaount of student 
participation in the discussion process, A 
special discussion event that appears t© have 
been usec with decided success in a number of 
public schools is what is known as a “career 
dey". This consists of a mwaber of successful 
men and women in a wide number of fields of 


work being invited to come to the school to 
talk with those stulents that are interested 
in their occupations. (It seems that such an 
activity would be most beneficial in the Navy 
training program, particularly in “Soot Train- 
ing", as a device whereby officers and petty 
officers give firet—hand tion about 
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specialised ficlds that they represent.) 
Refresher Courses-—as a result of the veterans 
enrolling in secondary schools and colleges 
after World War Il, new and valuable types 
of courses, called refresher courses, were 
developed. These refresher courses vere 
given primerily in reading end mathematics, 
although they could be offered in any field 
if needed. As their name implies, they are 
designed to meet a very basic problem of many 
stwients—providing retraining in various 
fundamental subject fields neeessary for 
advanced study. 

I have listed above various orientation discussion 

a ctivities that seem to have velues if applied to 

the Havy treining programe In order to give en 

idea of whet can be accomplished in these setivities 

in the way of a program of events, I would also like 

te list some examples of typical evente:?? 

&. Presentation of experiences, hobbies, interests 
ané plans by individual studente. 

be Orientation tours through the sehool. 

¢. Presentation of as well es reviews and dis- 
cussions of mtion pictures, radie and TV 
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Career conferences with outside speakers who 
are authorities in their fields. (See "special 
discussion events") 

Deseription of opportunities in trade schools. 
in smatewr hour or quiz prograus. 

Open house for guests. 

Diseuseion of home ord faudly relations by 

& panel of adultes an! stwients. 
Interest groups (travel, hobbics, ste.) report 


. Glass eveluation of commercial amuscacnic. 


Self-rating on cunlities ef impertence for 
vwocablonal success. 
brematisetions and demonstrations of correct 
social manners and cnstens. 
Preperation of assembly or large group pro= 
EFAS. 5 
subjects of gneral interest. 
Discussions of such topics of pupil concern 
as the reason why siwlente set poor grades, 
how te be a social suteess, and tepics cone 
cerning national arm world conditions. 
Discussion of personal problema en the basis 
of the case method. 

Visiting ether classes. 
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Agtivities—in many respects, orientation 
activities seem more beneficial than the dis~ 


cussion methods, alince they make the informa- 
tion more functions] and easier to assimilate. 
For exmaple, just facts about an occupation 
are often hard te visualize. In any event, 
it seems that both have their places and 
should supplement one another in any guidance 
progrem. Sone typical and valuable orienta- 
tion activities ares 


make first-hand studies of various oceupa=- 
tiens by doing tasks similar te those re- 
quired by the ectual jobs 

values in thet 
they help to teach skilis of group rela- 
tionships, ability to put one's thoughts 
quire self-confidence ami sociel skills in 
meeting new people, ami stimulste one's 
interest and kmowledge about a variety of 
subjects. 
Glube—where groups of stulents gather to 
work on projects or hobbies of common 
interest. Besides helping to improve 
group relationships, these stimulate the 
student's interests and unierstandings 
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about the subject around whieh the club 
is organized. 

Elicia Tripg--help clarify misconceptions 
by actually seeing performed in action 
what has been only talked about before. 

A valuable method of stimulating interests 
as well. 


and recreational activities (such as sports, 
musical, dramatic and art activities, ete.), 
provide actusl pleasure to their partici- 
pants, help to teach them valuable skills 
in group relationships, and furnish train- 
ing in many wortiwhile activities as well. 
One of the major values of these leisure- 
time activities is therapeutic in nature. 
That is, they often act ss safety~valves 
from the pressures of one's daily life. 
fork Exoerience—one of the best ways to 
learn sbout a job and to test one's inter 
est and aptitudes, Hany schools are com 
bining actuel experienee on the job with 
academic training for the job. 

It is important that the values of the above 
activities a8 well as of all so-called extra- 
curricular activities, be recognized by all 
teachers and the school administration. Far 
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from being divorced from the school's acadeuic 
program they should be firmly integrated with 
it and promoted by every means possible. 

@ are primarily 
group guidance activities to mest the needs 
of the stwients that can't be provided by 
orientation activities. While the basis of 
orientation activities is to provide new ine 
formation or facts so as to facilitate indi- 
vidual adjustment, the basis of therapeutic | 
activities is a process of remediation. That 
is, to correct old misconceived ideas end 
faulty ettituies. 

Group therapeutic activities enable in- 
dividuels to work oul their relationships and 
preblems in a group atmosphere where they 
feel the support of the grow mity. Here 
each stwient has the oppertunity te bring 
common probleus out inte the open, te relieve 
tensione as a result of "getting then off his 
chest", ami to develop a healthy perspective 
and insight concerning bis own problems. That 
is, an wilerstanding that everyone has some 
strong and weak points, and that everyone has 
the sane problems to a degree. Group thera- 
peutic activities further help to clarify 
feelings through either the process of reflee- 
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tion er interpretation and seem to develop 
a feeling of being able to face life's prob- 


lems (probably as a result of putting feelings 


inte words amd understanding one's own prob- 
lems as well es those of others). 
The aims of group theraphy may best be 


accomplished by giving persons the opportunity 


te express their feelings and to gain an 
understanding of why they behave as they do, 
through diseussion and various types of ac- 


tivities. 


Diseyssion~-Super describes the discussion 
er verbal group therapeutic methods as 
falling inte the follewing categories: 
eathartic-supportive, non~directive, group 
development, ari interpretative.”° These 
are listed in an ascending order of the 


amount of direction given by the instructor. 


s is what is 


known as the cathartic process of une 
burdening one's self before 2 groupe 
in the non-educational circles it is 
used in religious revival mectings where 
individuals confess to the group. In 


educationel circles it can be said to 
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be the therapeutic benefits derived 
when individuals in a group voluntarily 


talk about their own personal problems 
with whieh each is concerned. 


aime at helping members of a group te 
understand their own inner conflicts 
through spontaneous discussion of an 
emtionally~toned topic of comaon inter= 
est. The role of the instructor is 
strictly non~directive. That is, he 
should only accept, reflect and clarify 
feelings of the group members, and rely 
upon the members themselves to work out 
their problems in the permissive atnos- 
phere of the group. Por example, groups 
mecting regularly te discuss the subject 
ef anti-raciael feeling found out that 
through the process of exploring why they 
think as they do, they were able to di- 
vorce the emotional aspects from the sub=- 
ject (ise. the feeling of I dislike all 
foreigners was replaced by I dislike cer~ 
tain forcign races because of business 
coupetition, infringement upon property 
rights, ete.). Then, seeing the problem 
in its true light, the group wae able te 
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treat the subject rationally and under=- 
stand the possible ill-effects of such 
feclings. lon-directive techniques seem 
te have value for courses ami activities 
designed te promote character building, 
and when used in discussion groups they 
should benefit many people whe ordinarily 
would never ses a counselor er guidance 


ethod—~this method is what might be 
called group interaction theraphy. This 
method, developed by the Bethel Labora- 
tory in Group Development, is based on 
the idea that understanding one's own 
behavior in a group results in insight 
and modification of attituie resulting 
in improved personal relationships and 
more effective group ection.’ 

The methed is to recerd the types 
ani amounts of personal relationships, 
and a discussion of how a group develops. 
This analytical process is carried on 
when the group is discussing or engaging 


ligne pynamies of the Discussion Group", Journ 


(Spring 1948), 1-75. 
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in some common problem. While this is 
ging on one of the nembew acts as a pro~ 
cess observer and records the group's 
behavior, to show the type and amount 
of participation of each member. This 
information is then reviewed by the 
groupe This self-examination seems to 
result in new insights inte behavier and 
stronger feelings of group unity which 
themselves help to modify individual be- 
havior (ise. help to wake individuals 
wore cooperative, understanding, toler- 
ant, ete.). The value of the group de~ 
velopment wethed iz when people want to 
uxierstand their roles in relation te 
other people and how they can modify 
their behavior and be more effective in 


individual members of a group develop 
new insights about their behavior through 
coments or suggestions made by the train~ 
ed instructor or other members of the 
group. The acceptance of solutions to 
personal problems is supported by aceept- 
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ance of the instructor and the fecling 
of group wity experienced by uexbers 
as a result of being part of 2 group 

working for a common purpose. 

Other more directive metheds of 
with related personal probleas in turn 
being discussed by the groupe 

Activitice-—these therapeutic group ec- 
tivities can best be classified as psycho- 
drama, role~playing or seciodrama, and 
lastly, soclonetry. 


Esyehodrame-~-the basic idea in psycho- 
drama is in the makebelieve worle of the 


Stace where an individual expresses his 

needs emi reactions to personal problens 
in an unstructured situstion. In psyche- 
dvemn, the intividen) ts iets te devil 
his own role as the action progresses, 

He is aided on the stage by “awdliary 

egos" (trained persons who stand by ready 
to eesist him), a director ani at times, 
& participating awlience. By anticipate 
ing situations in which an exotienal con~ 
flict is likely to occur, the psychodrama 
helps individuals to cope with real life 
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problems by gaining new insights and 
wilerstandings about them. This method 
is undoubtedly out of the realm of most 
classrooms, however, for it is primarily 
a poychiatric device used with disturbed, 
more inhibited and less socialized people, 
and should be carried on only unier the 
supervision of psychiatrist. 


te the psyehodrama in methed, bub witile 
psychodrame is concerned with deeply 
euotional problems, sociedrama deals with 
collective problems or situations that 
are comson to members of a groupe Both 
techniques, however, give the feeling 
of group wiity and help individuzis to 
uderstagd situations in a wre realistic 
light. In role playing, the participants 
are assigned definite roles to play on 
the stage rather than devising them as 
the action progresses. The individuals, 
however, are responsible for developing 
thelr roles on the stage. The way they 
do it is usually eriticized by the group 
afterwaris, thus helping then to see how 
well they have taken on the characteris- 
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tice of the role. Role playing is norml- 
ly used to help people prepare for @ com 
ing event—-entering a new school, apply- 
ing for a jobe, etee-any situation that 
may produce fear or worry. This device 
has produced valuable results in peych- 
iatric theraphy in hospltals and as a 
teaching device in schools, guidance 
centers, ami business lize. 
Secionctyy--this is a method of finding 
out the naturel groupings ami patterns 
of associations among aembers of a groupe 
Zach person, for example, is to choose 
the person whom he would like to essec- 
diate with in some activity. At times 
each person is also asked with whom he 
would not like to be associated. After 
ehodees are made, the grows are forned 
im whieh every individual is given saue 
ef his choiees, hie first if possible. 
In utilizing this method, 4t is important 
thet the felt needs of the meuwbers of 
the group are met. Grouping by seans 
ef a sociometric test will further efiec- 
tive group action, for if the individual 
members of a goup like one another they 
will umioubtedly tend to cooperate more 
in any group action. In addition, by 
Lube 
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means of a soclometric test the in- 
structors can find out who the social 
isolates are, who umoubtedly need ine 
dividusl counseling. 
Individual Guidence Activitics 
Individual guidance activities engaced 
in by the instructor are normally grouped 
umier the title of counseling. Counseling is 
the face-to-fece relationship between the stu- 


dent and the instructor, consisting of inter- 


views held at critical times and when stwlents 
recuest assistance, The aim of counseling is 
te help the stulent understand his problems 

and work out his ow decisions concerning sol- 
utions to them with the careful umerstanding 
and skiliful assistance of the counselor.” 

In most schools the specialist counselor shares 
with the homercom in being the most frecuently 
used sources of guidance, llowever, the teacher's 


role es a counselor or adviser is assuming more 
importance in individual guidanee. His rele 
as such is naturally merged with that ef group 
guidanes, out of which individual counseling 
develops. 
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(1) Counseling Situations 
Prior to cxamining the interview. 
procedures, it might be well to identie 
fy the situations in which interviews 
are useful. These are listed by Strang 
asy?? 

(a) When the teacher observes be- 
havior in e student that he bee 
lieves can be explained by « 
personal interview. 

(b) To determine what the school can 
do te further the stulent's devel- 
opment and preparation for the 
future. 

{c) When the student's records show 
a difference between his sbility 
and echievenent. 

(a) When seme special pwoblen arises 
that requires cooperative thinking 
of the stuient and the teacher 
(iste, poor school behavior, readq 
ing dizfieulty, problexs of family 
ami seciel relations, eustional in- 
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stability, ete.). A teacher can 
encourage students to come to him 
when in need of assistance, by 
letiing them know what help a 
coumselor can provide. 

(@) When a stulent is ready to wake 
further educational plans. 

(2) When a stwient is ready to choose 
@ vocational field. 

(g) When a stuient is entering a new 
school anid needs help in order to 
orient himself. 

(2) Counselor Methods in Helping Stwients 
Solve their Problens 
As Wright clearly states it, the 
teacher counselor has a number of meth- 
ods from which to choose in helping 
students solve or adjust themselves to 
their difficulties.” These include: 

(a) Changing the comlitions which seen 
te cause the trouble (i.¢., arrange 
for the student to drop a course 
in whieh he is failing). 

(b) Providing remedial treatwent to 
correct the difficulty (1.0. taking 


Piivight, Be He, Practices] Handbook for Group Guidance. Chicago: Seience 
eserach Associates, 1948. 225 p. 
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remedial lessons in bow to study 
or improving one's reeding abilities). 

(@) Giwing the etwient inforwation that 
be needs in order tc work out his 
eiffieulty (1.6. qualifications 
for s particuler vocation he is 
for a school, ett.) 

(d) Allowing the pupil to “get a probe 
lem off his chest" by telling his 
troubles te 4 sympathetic and uxder- 
standing adulte 

(@) Giving the stulent, authoritative 
him to the fact thet his scores in 
intelligence teste seem to indicate 
that he can do better school work). 

(2) Helping s student to get a better 
understanding of his probless by 
Giscussing theme 

(g) Attempting to change attitudes and 
behaviors by a series of interviews 
and suggestions. | 
The appropriate tice te use any of 

the ebeve methede or perhaps @ combina=- 
tion of them, naturally depenis upon the 
student and the nature ef hie probleme 
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Generally speaking, however, the correct 
precedures for conducting an interview will 
be, by ami large, similar in every case. 
Considerations for Conducting Interviews-- 


Although ne set formula can be establish- 


ed for successfuliy conducting a counseling 
interview, for it greatly depends upon the 
sensitivity of the teacher to what the person 
being interviewed is thinking ami feeling, the 
following general considerations can be made: 


(2) 


(b) 


(¢) 


(2) 


The teacher should listen intently and 
do as little talking ae possible. iie 
should sllow the student ample time for 
thinking out his probleme 

The student should be accepted as he is 
and understecd==not judged, scolded or 
praised, Let the stwient feel free to 
talk about the things he is concerned 
withe 

The interview should be a cooperative 
device in which both the teacher and the 
student share their information em re- 
sources in an atmosphere of auiual trust 
and confidences 

The teacher gust be a resource person-— 
have the required information concerning 
principles of mental hygiene, secial con- 
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ditions, requirements of different voce~ 
tions, prerequisites for different acedex~ 
ic courses, ami all other information 
needed to help the stwient solve his 
problens. 

(@) The teacher must heve faith in the student's 
ability te help himself to solve his own 
preblems, and te be able to do so in 
dependently in the future. The stulent, 
not the counselor, should make the decisions. 

(£) The sueeess of the interview is te a con~ 
siderable degree depemdent upon the 
teacher's personality-—whether he is 
interested in the stulent's problem, is 
genuinely kind, honest, trustworthy and 
straightforward, and has an outward 
manner of friendship and good bumr. 
These qualities are necessary if the 
teacher is going to establish oa friendly 
cooperative working relationship with the 
stuient. 

(g) The interview is only one part of com- 
seling. Other important parts are 
gathering inforsation about each stwient, 
stulying this information, conferring 
With other teachers when necessary, fole 
lowing up or helping the stulent to put 
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his plans inte effect, and recording 
notes of the counseling sessions for 
future reference. 

(h) The physical and emotional setting is 
important for successful cowmseling. 

' There should be a definite scheduled 
time, duration, and place for counsel- 
ing which is free from distractions and 
provides a confidential atmosphere. 
However, provision must also be provided 
for informal cowiseling sessions in the 
classroom when the student seeks a few 
words of belp from the teacher. The 
stulent must feel at ease end that he 
is in a friendly, helpful atmosphere. 

(4) Gften several interviews are necessary 
te help solve a student's difficulty. 
Several meetings are ususlly necessary 
for the stulent to develop faith and 
confidence in the counselor, for the 
counselor to accurately understand the 
stuient’s problem and judge his ability 
or character, and to obtain sufficient 
data to help the student solve his om 
problem. 

(3) Often the obvious problem presented by 
the stulent is not the unferlying prob- 
lem that is causing the trouble. A god 
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procedure is to ask the student “was 
there something else that you wanted to 
telk ebout?", 

(k) The counselor should not assume that 
the student has a "problem" in connec~ 
tion with every interview—tiis may lead 
to a patronizing attituie on the part 
ef the counselor. 

(1) The counselor usually learns as much 
from the stuient as the stuient learns 
from the counselor. 

(m) The coumselor should take the responsi- 
bility for helping the stulent, but not 
hesitate to seek assistance from other 
people if necessary (i.e. either for 
more information or referring the student 
te a specialist in case the problem is 
beyond the capabilities of the counselor 
to solve). 

(n) The counselor should be hesitant about 
giving his opinion. He should offer 
fects when requested, but admit that he 
doesn't know if this is the case. 

(0) The counselor should avoid disagreeing 
abruptly with the stwient or disillusion- 
ing him, but on the other hand he should 
not be overly sympathetic either. He 
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should be realistic in treating the 
stulent's problens. 

(p) The counselor should not show surprise 
or resentment, at anything the stuient 
SEYS. 

(q) The counselor should be as objective 
and impartial as possible and assume 
that the student is mature in order 
to encourace him to solve his om 
probleus. 

(x) In emotional problems it is often help- 
ful for the comselor te reflect the 
student's feelings (i.e. “You feel 
that they are being unfair te you"). 
This helps the student te see the mean- 
ing and importance of his feelings. 

(s) It is good for the stulent and hs 
comselor to work out together a plan 
of action of what the stuient is going 
to do as a result of the interview. This 
will help to bring about positive results 
as well as give the student the feeling 
that the interviews have helped him. 

(t) At the closing stages ofthe interview it 
is good for the coumselor to et the stuient 
te swamrize what has been accomplished 
(iets. "Let's see, whet have we done so 
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far im this interview?"). 

(u) The counselor should be alert when to 
end the interview. The interview should 
not degenerate into secial conversation. 
A good technique is to ask, "Is there 
anything else you would like te talk 
about today?". 

(4) Appraising the Interview 

The success of the interview can be deter- 
mined largely by the teacher making out a self 
rating chart which will help te show him what 
are good and poor interview procedures, That 
is, by comparing whet actually took place in 
an interview with the most desirable interview 
procedures. The following chart is suggested 
by Strang for this purpose.” 

Seale for Rating Interviews 

1. What was the setting for the interview? 


Plenty of time scheduled 

Feeling of leisure 

Privacy 

Pleasant lighting, and other provisions 
for interviewer's comfort 


Glare and other discomforts 
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2. What was the appearance and manner of the 
, interviewer? 


Talked freely 
Tried to think through the problem aloud 


or 
Tended only to answer questions or re= 
fused to answer them 


Uncomaunicative 
Wwilling to accept his responsibility 
in the interview 
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5. How did the attituie of interviewee change 
er ee 


6& Whet kind of plan resulted from the interview? 
A plan worked out primarily by the inter- 
vieweo—-reslistic and possible of being 
carried out 

or 


& "peadyemade plan, which the interviewer 
impressed upon the student 


7. What was the effect of the interview on sub- 
sequent relationship with interviewer? 


Stulent wee able to carry cut plan; came 
voluntarily te interviewer when he needed 
further help 

| or 


Bo favorable change in behavier; student 
avoided coming to the interviewer agein. 


insofar as whether the counseling of the 
student has contributed to his better adjustment, 
this must of necessity involve a careful study of 
his changes in behavior as denoted by his own 
opinions; those of teachers, counselors, parents, 
and friends; performance records in school; and 
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follow-up reports after he leaves school, The 
subject of evaluation will be dealt with in 
greater detail in section G covering an evalu- 
ation of the entire guidance program. 
(5) Values of the Counseling Interview 
The interview has its values av an inform- 
tion-getting technic, but more important, it is 
a valuable diagnostic~therapeutic device. "Ne 
other instrument creates so favorable a re~ 
lationship for personal growth. No other tech- 
nic contributes so much to the counseling 
(guidance) procesSe.cee.0f guiding the indiv- 
idual in selfdiseovery and self-reslisetion."~* 
F. Sources of Information for the Teacher 
In section E2 there was listed briefly, suggested 
means of finding out what individual students problens 
are. These inclwied primarily such things as test 
and record information about the stwient. Although 
this information is vitally important, it is not 
enough if the teacher is not only te recognize the 
problems of his stuients, but in turn if he is going 
to be able to assist them in solving their problezs. 
It is recognized that the problems associated with 
the normal development of people are complex and in- 
wolved. Therefore, the teacher in his guidance work 
should have the full cooperation of the following 
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personnel in helping him fulfill his guidence re- 
sponsibilities.~ 
1. The School's Adsinistrative Head--it is the 


ze 


Ibid. pp. 60-109. 


responsibility of the head of the school's 
administration as well as his entire staff 

te inspire and encourage the teachers in their 
guidance efforts; to provide them with the 
best possible working comditions in order to 
maintain a high morale on the part of the 
faculty; to provide within the school's eurric~ 
ulum and operations conditions that help to 
provide for the stulent’s needs; to provide 
an administrater to coordinate and promote all 
guidance activities; to provide teachers with 
sufficient working time te engeze in guidance 
activities; to furnish reculred personnel 
records, materials amd physical arrangements 
for e successful guidance programy to provide 
opportunities for sontinucus training in the 
field of guidance; to furnish necessary spec~ 
alist assistance in the various Melds of 
guidance; and finally, to integrate the guid- 
ance progran: with the entire academic and none 
academic programs of the school, 

The Specialists—-teachers need cooperation with 
the specialists in order to recognize individual 
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students who need the help of a specialist; 
to furnish information about a stwient re- 
ferred to a specialist; and to help carry out 
treatment recommended for an individual or 
group of stwients. The specialists recuired 
in any school system in order to conduct an 
effective guidance program incluwie: 

&e The School Librarian—should provide 
veading materials on all types of 
guidance problems and suggest books 
ami literature to contribute to the 
teachers* training in guidance as well 
as to meet the needs of the individual 
stuients. 

be ‘The Personnel Director, Director of 
Guidance, or Dean of Stulents——this job 
holds meny titles but a single respons- 
ibility of coordinating amd promoting 
the school's guidanee program. He should 
be broadly trained in guidance se teachers 
ean refer specie] cases te him for assist- 
ance or further referral. fe asvists 
teachers in developing and improving their 
own phases of the guidance program, helps 
to improve general school conditions and 
the curriculum, arranges for cooperative 
sessions om improving guidance technicues, 
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and helps to maintain cooperative re- 
Rebieushige with euuumbtg agenahen era 
cerned with guidance. 
Voeational-Guidence Expert—-supplies the 
teschers and students with information 
about cecupations and the best methods 
of voestional guidance. 

The School Nurse or Doctor—should pro=- 
vide the teacher with information con- 
cerning the physical condition of the 
stuients, how to recognize physical ail- 
ments, and imowledge about the stuients* 
home conditions. 

The School Social Werker or Visiting 
Teacherto help the teacher bring ebout 
improvenents in the students’ home con- 
ditions when this is a necessary step 
in the guidanee programe (In the Navy 
the chaplain and Red Cross worker probably 
would fulfill this function). | 
The School Psyehologist——the teacher should 
help the psyehologist by giving hin com 
plete information about the student re- 
ferred to him. In turn the psychologist 
should help the teacher learn new methods 
of tesching and evaluation of results of 


teachings 
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ge the Psyehiatrist—the teacher refers to 
the psychiatrist individual stuients who 
are enotionally sick, and in turn the 
_ teacher must cooperate in carrying out 
the suggestions of the psychiatrist for 
changes needed in the school. 

h. The Guidance Clinie—comprises « staff 
ef specialists who take responsibility 
for diagnosing ani treating certain Kinds 
ef cases referred to them. Through means 
of their staff of specialists concentrat- 
ing their efforts on an individual case, 
plans for treatment are prepared. 

3. Relationships with the comaumity——the comunity 
is often one of the most important resources 
for the teecher in assisting him in his guid- 
ance work. it is through various commumity 
organizations that services will be provided 
te help to supplement the teacher's guidance 
functions (i.e. to help provide betier family 
life, health, clothing, food, medical care, 
recreational facilities). 

Ge valuation of a Guidance Program 
The most valid mesns of evaluating the effective- 
nees of a guidance program is by the precess of measur 
ing the resulting changes in stulent behavior. That 
is, by such things as improved vocational choices, 
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increased social participstion, improved sbility of 
the students in making their own decisions, develope 
ment, of democratic attitules, greater self-umierstandings 
and all in ali, better social adjustment. As one can 
readily see, these qualities are not only difficult 
te measure, but in addition, all inprovenents deter~ 
mined can not always be attributed to a guidance pro=- 
gram. It seems safe in assuming, however, that a 
welle-organized, all-inclusive guidance program will, 
te a great degree, produce positive changes in the 
behavior of the students. 

Suggested methods of measuring resulting changes 
in behavior are by stulent mspenses concerning their 
needs am! the value of the guidance program, the 
Jwignents of the teachers and coum elors am! others 
associated with the stulents, and a foliow-up of the 
students after they lesve school. Since these nethods 
may not always be toc aecurate, they should be supple=- 
mented by other more specific methods of seesurencnt 
such as: 
de Reduction in scholastic failure. 

2. Reduetion in discipline problems. 

3. Increase in the use of counseling facilities. 
& Reduction in requests for < program changes 
5. Increase in vocational choices which ere within 
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the scope of each stwlent's capacities and 
training opportunity. 
Reduction of "drop-outs" from the school. 
Increase in participetion in school setivities. 
Incresse in use by former stuwlents of school 
fecilitics and counselor help. 
Increase in job placenents. 


_ Hy Swemery and Conelusions 
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Review 

The foregoing presentation of apparently 
euecessful methods of both group guidance and 
individual counseling has attempted to illus 
trate that there are many valuable technicues 
of helping individusls solve their ow personal 
probleas and become better adjusted te the con= 
ditions of life that they face. The question 
of which of the technicues to use depends not 
only upon the nature of the problems of concern 
te the individual stuient, but upon how exten- 
sive and developed the guidance organization 
of the school happens to be. 

Regardless, however, of the size of the 
sthool's guidance organization, the following 
comitions and basic principles must be present 
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@ Lasential Conditions 


(1) 


(2) 


(3) 


(4) 


(5) 


Acceptance by the school of the 

naibidh ob ‘ean this vicieuhe: Se) 
in their capacdiies, bacxgrounis 
and interests and must be treated 


A Guidance coordinater has the re- 
sponsibility for coordinating and 
fostering an organized and inte=- 
grated guidance progratie 
lecessary tine, space and materials 
as recuired by a sueeaseful guidance 
ProgPatie 

The whele school accepts and ex- 
ecutes its guidance responsibilities 
as an integrated program with all 
curricular and extra~curricular 
activities. 


b. Essential Guidance Philosophy 
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(1) Guidance is concerned with the "whole 
student", not with just his intellectual 
life. 

(2) Guidance is concerned with all students, 
not with just a few preblen stulents. 

(3) Guidance is concerned primarily with 
prevention rather than cures 

(4) Guidance is not restricted to the 
activities of a few specialists, but 
invelves the whole school steff. 

(5) Guidance is concerned with the problems 
and needs of the students and with 
their choices and decisions, not 
those of the teachers. 

(6) Guidance is concerned with promoting 
on the part of each stuient a better 
wuiderstanding of himself and the 
ability to solve his owm problems 
independently. 

(7) Guidance is “counsel”, not "compulsion". 

(8) Guidance is a continuous process 
throughout the school life of each 
student. 

¢. Further Research 
Lastly, there has been no attempt to 
indicate thet the whole field of guidance 
is anything bet in its beginning experimental 
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stage. it is true auch hes been sccomplish- 
ed that hes esoured the worth of such a 
program, but much also remains to be done, 
and is being done to improve the techniques — 
and metheds being utilized as well as the — 
training of guidance persemel. Further 
research seems necessary in the following 
areast 

(1) Te see what guidance activities can 
best be conducted through individual 
counseling, through a general edu- 
cation program, through group guidance, 
am by specially trained guidance 
WOPKEDS« 

(2) Requirements for training, experience, 
and personal qualities fer teachers 
and personnel workers in the field 
ef guidance. 

(3) The values of psychotherapeutic tech- 
niques (psychedrams, etc.) for use 
in goneral guidance programs for all 
studentise 

2. Applications te the Navy Training Progren 
The main purpose of this somewhat lengthy 
presentation of elements of apparently suceessful 


2opennett, Me Bes Berg, Ie hes and Johnson, Ce Se “"Guidence thru Groups", 
Review of Educational Research, (April 1948), ppe 144-193. 
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civilian guidance programs is te convey the 
opinion that their adoption by the Havy training 
I have not intended te convey the impression 
that similar or just as effective guidance tech- 
niques are not currently being used in some of 
the Navy training schools. On the contrary, for 
ne doubt many of the schools have made as rapid 
advances in the ficlad of guidance as their 
civilian cowmterparts. However, to my imowledzge 
there does not scom to be a Navywwide, organized, 
guidance program at the very heert of the Naval 
training program, that is in instructor=student 
relationships in the classrooms themselves. 
The young enlisted man entering the Navy 
has many of the same problems and needs as the 
stwlents in the civilien secondary schools of 
our country. In fact, his problems are no doubt 
increased by the unnatural situation in which he 
finds himself. His needs must be met and his 
probleas solved or he won't become 2 first-class 
fighting wen of meximum worth to this service. 
The Navy instructor is in a particularly 
strategic position to help his stulents become 
better adjusted. The instructor has the adven- 
tage over others who give guidance assistance, 
for he sees his students for longer periods of 
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time ani mere often, ani in a natural grow 
situation where their needs ami problems are 
mre evident. 

With careful selection to ensure obtainiag 
the best men for instructer duty, with adequate 
training in the basic skills of guidance, and 
with the support of on orgenized and coordin- 
ated guidance prograa involving the whole 
service school, the instructor should be able 
te render invaluable assistance to ais students 
in making them happy, well-edjusied, and 
efficiently trained fighting mene 
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CHAPTER ¥ 


There are many other advanced educstional practices and 
techniques in our public schools, than juet these dealing with 
in-service training and guidence, which would seem to have merit 
if applied te the Havy training program. Perhaps, bere agsin, these 
methods that are listed herein are actually being used in various 
Heavy schools at the present time, However, te my imowledge, the 
throughout the entire Navy training program. 

Unfortunately, Mixitation of time oni feellities do net 
perzit. any more than a most hasty exeriration ef each one of these 
recommended practices. It is recommended, however, that if any of 
these methods 
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seem to have value for the Navy training program, 
that it be the subject of further research. This 
research could very well be in the form of tepics 
taken up by faculty groups for study as part of the 
school's in-service teacher training program. 

Ae Improvement of Study Skilis 

It Bas been the experience of the writer 
that one of the major difficulties students 
have, whether in a public or a Wavy training 
school, is how to study efficiently. It seens 
that even the best. students use inefficient 
Study technicues. It is only because of their 
superior abilities, not their study habits, 
that most of them do so well academically. 

Improvement of study skilis should definite~ 
ly be part of any guidance~counseling program. 
Although this subject has been referred te in 
the section dealing with guidance, it is con- 
sidered of such importance thai it is desired 
to give the matter special attention by inclui~ 
ing it as a separate topic. 

In recent visits to various Navy training 
schools, I attended a number of counseling 
sessions in which a board representing the school's 
staff and the instructors was questioning students 
about the reasons for their academic failures. 
It seemed that the standard remedy given by the 
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board was always the advice “to study harder". 
This medicine, although given in good faith, 
hardly seems to have hit at the reot of the 
problem. In most instances, the actusl cause 
ef the failure was probably not that the stwient 
wasn't putting enough time on his studies. More 
than likely, he was allocating all the time that 
he could give to his stulies, considering the 
other demands made upon his time by military 
life. Thus the answer to his problem should 
have been, not more time, but improving his 
study habits in the normal amounts of time that 
all students should be expected to give te their 
outside assignments. 

There are many good methods of how to 
impreve one's study abilities. One in particular, 
from personal experience, seems to be outstanding. 
This is the "Survey Q3R Hethod" devised by Francis 
P. Robinson.” His book, entitled, Effective Study 
includes much more than just the "Survey (52 
Method" as a means of contributing to more effective 
study. However, this method is the heart of his 
recomended program. In brief, the “Survey (32 
Methed" means "Survey~uestion~Read-Hecite and 
Review". It applies primarily to improving one's 


IRobinson, Franeis P. Effective Study. New York: Harper & Bros. 
1946. pp. 13-41. 


-135- 


hee £3545 
eh 


A 
DAN 


ed to ¢oot odd 2s sid deena 


-onstso Eaudow edd econntead Soon! at semidony” " 


; Ly 7 
an en! ; 


suokate oi tay Sour ‘eidadony ew onmitst edd to 
ere senthade eid no oukt dysend gabsenq same 


- -Bidode wetden att of ‘coments og woth stil 
“gil gaivouatt Jud yenkt ome fon ,awed ovat 
atedd of evig of bedvows od biveie egavhete Lis 
ed wod Re whoiidesd Seog Tan o1s oredT 

yralvetireg ak ond sesksiLide Ywse atone ovongl 
~gctitaade dee ed oF emyee yvomatreqxe Lancereq sort 
atoasrtt -¢f Duaiveb “bedaalt AED yormve* edd wt hit? 

uiud® ovttoot.S ybetstine good eit *.noantdo .4 
“SRD qorwe* esd Sout neds o10e from oskeloat 
evivoetie even of galsudiadaos Yo sarex & 8a “basigelt 
ait Yo Puesd oct a bocddew aid grevowsll .ybute 
Sr one season, Debascweses 
ca pe me te erm bwetl 


cord 3 toys ‘heel well ssid eusaoen3G, =} ate <Lalanet’ qameaitetit 


Ru 


ability in reading, picking out the important 

points and reteining them, and speeding up the 
reading rate. To clarify the five steps of the 
process, they are as foliows: 


1. 


Re 


36 


bye 


5e 


Survey-—-Briefly glance over the headings 
in the chapter, and the sumary at the end 
of the chapter (if there is one) in order 
to get a preview of what the chapter is all 


first heading inte a question you should 
be able to answer by reading the section. 
Read—-Read the first headed section to 
answer that question. 
Recite—After reading the first section, 
leok away from the book and try te answer 
your question. Use your own words ani 
name an example if you can. Jot down brief 
notes in an outline form. (Repeat these 
four steps for each section until you complete 
the entire lesson.) 
Review—-after finishing the lesson, read 
over your notes to get a bird's-eye view 
of the important points and how they are 
related. Then, looking away from your notes, 
see if you can recite the major points from 
MOROTY 
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The above method seems to have definite 
value in improving one's reading speed, identi- 
fying the important points and fixing them in 
one's memory. 

It is recommended, as a mesne of helping 
students solve one of their (and the school's 
too) most pressing problens, that further re- 
search be wxlertaken as to the best method te 
improve their stuly abilities. It eertainly 
seems that if a course for all students (not 
just those seeking guidence help) in effective 
study techniques were added to the curriculum 
of each Navy scheol, that the returns would be 
very valuable to the students as well as to 
the Navy. 

Creative Activity Program 

The Wavy training program has no doubt 
made great strides in proving the effectiveness 
of the use of activities as tools of instruction. 
Ewery Navy classroom that i visited utilised 
such technicues as the stwlents actually working 
with real or simulated apparatus, acting out 
situations by role-playing and taking an active 
part. in class discussions. Even outside the 
eclaserooms, the values of activities in the 
learning process were evident by the ample 
faeilities for active recreation, such as hobby 
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shops, amd nwaerous types of competetive ath- 


letics. 
The only criticism that I have is that not 
enough of the creative types of stulent activities 


were promoted, either inside or outside the class~ 
reom, that foster the personal, social amd crea- 
tive lives of the stuients. 

By these activities I am speaking of such 
extra~curricular pursuits as school governing 
bedies, school publications, school esseublies, 
photographic work, wood work, art projects, the 
various fields of music, dramatics, and the types 
of athletics which tone down individual compe- 
tition in favor of promoting cooperation with 
others. In the curricular field there are also 
such things as ell ef the student discussion 
activities dealing with the prebleas aml needs 
ef the student. 

"The valves of such creative activities 
are that they allow each one to act individually 
yet participate in a group, sharing his skilis, 
ideas and learnings by working with others, 
gaining ideas and learnings by working with 
others, gaining ideas from others and project 
one’s own ideas and convictions."* 


2riow, Le Se "The Grostive Activity Program for Secondary Schools", 
Educational Forum 15: (November 1950). pe 9- 
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In other words, creative activities are 


very essential both in as well as outside the 
classroom in order to: 


1. 


Be 


be 


Promete the physical, emotional and spirit- 
ual health of the studente. 

Encourage social adjustments—develop 
tolerance and understanding of others. 
Promote individual and group adjustment 

to personal and sociel problems (i.e. mental 
of fears and prejudices, and greater under- 
standing ef the world end where the indi~ 
vidual fits into it). 

Develop appreciation, interests and skills 
in creative work. 

Develop abilities of each individual te 
work suceessfully with others in groups. 


In order thet a program of creative activities 


will be of maximum benefit to the stulents, it is 


necessary that: 


Le 


Ze 


The activity program be organized and con= 
ducted cooperatively by teachers and students 
according te the needs of the stulents and 
abilities of the teachers. Competant teach- 
ers interested in the activities should 
guide then. 

The program should be a regular class or 


~139= 


ow eeldivides evitesse shrew sedge nl 
eld sbhedwo sa Liew aa at dod ee 
<<aSURGS San Saat ses rane edandosereiped 
tat. a aa © 
sesso To fence sone aves 
| drentasibs grey tne Levkivibett efeaort .£ 
sobtanintic ,eqiresetiele: yLinst wxeiyyl 
phew setsem tos eotheherg om crest to 


ceidivides ovidser to aeyeng s sett ebm at 
al 32 yedaviade od of dftened suman te od Libr 
Habs 242-0 Jae we Re Bae eget erssesson 

—i0o haw hostany eo od mugen <iviten ed? 6 


ainokese ime eresones ys ylovitstoyooe hosed 


hes wdombete ety te ebown ef} of gatiresog. 


wo wiate watgeu der anclltthigeig ele rr 


Se ae 


* 
eee ee 


i 


———— a 


Ge 


have equal value as a regular academic 

course, with adequate physical surroux- 

ings provided and incluied within, not 
after, the school day. 

It is recommended that the subject of an 
organized, creative activity program be studied 
at greater lengths to see whether or not such a 
progren would provide greater values te the Navy 
students than those presented by the current ac- 
tivity programs. Certainly, such activities 
seem te be particularly valuable in training 
men how to get along with other people—to work 
effectively in groups. I believe that one of 
the most important factors in being a success 
in almost every billet in the Navy depends 
upon one’s ability to work successfully with 
other mon. 

Administrative Improvements 

Many public schools have made rapid ad- 
vances in improving the icarning process by 
providing self-contained classrooms with all 
of their own facilities (libraries, study spaces, 
@tee}. Sthes, perhaps not so redical improve-~ 
work tables rather than a@tesks in order to pro=- 
mote group work, iuproved lighting and ventila~ 
tion, attractive classroom color schemes, and 
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movable partitions allowing for expansion ef 
Classroom space and flexibility of its uses. 
This does not necessarily apply only to expen- 
sive permanent. structures, for many of our 
better classrooms ere in school buildings of 
temporary or seximpermanent construction. By 
and large, the facilities provided the Navy 
training schools, however, have far to gp be~ 
fore they can approach these of ow best public 
schools. The physical comilitions of a classroom 
may seem unimportant, but this is not the case 
when they distract from or hinder the process 
of learning. The importance of the physical 
enviroment of the classroom in effecting learn~ 
ing certainly seems to be worthy of further re~ 
search. it is recoumemied that such a study be 
undertaken by the Navy training progrem in order 
to aid the efforts to obtain better classroom 
facilities. 

Closely allied to the physical classroom 
facilities are the scheduled hours of instruction. 
In many public schools, the extended or two-hour 
period is being utilized with very positive 
results. This extended period usually means 
that the class meets only three times a week 
rether than five times a week. The values of 
the two-hour peried over the old one-hour period 
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are that it decreases the number of tines 
instructors have to meet with each class, but 
doubles the muaber of minutes per student per 
meeting time; it eliminates a great deal of 
tine wasted in beginning amd ending a class; 
it furthers opportunities for directional 
stuly~increases the time for the instructor 
to give personal help to each student; it 
allows for laboratery periods to be held in 
conjunction with every subject; it allows 
for sufficient time to complete the discussion 
of most individual wits of instruction; it 
enables the use of activities that may be 
time~consuming; and finally it allows fer more 
student participation.” The feasibility of 
introducing the two-hour period in the Navy 
schools certainly seems worthy of further study. 


Suotes from lecture of C. B. Mendenhall, Professor of Hducation, Ohie 
State University, Kducetion 831, sumer quarter, 1951. 
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CHAPTER ¥I 
SUMMARY AKD CONCLUSIONS 


in this study I have attested to illustrate thet there are 
various educetional practices and techniques typical of the best 
ef our public schools that might be of value to the Navy training 
program. I have covered metheds involved in in-service teacher 
training programs, guics nce programs for instructors, and lastly, 
such other uotheds as a creative activity program, improvement of 
study skills, and sdministretive improvenents, There are no doubt 
many other methods amd techniques that have proved their worth to 
the public schoole, thet also would be of value to the Navy, but 
time and facilities dictate that i restrict my ficld somewhat. 
Thus, necessarily sc, i chose those tepics that i felt from personal 
ebservation, might be eultable for edeption by ami heip solve 
current, problems of the Navy training programe 

4% the gisk of laboring the point wnecessarily, 1 wuld again 
like te state that ne doubt some of our Navy training schools have 
acepted similar or even better educational practices than those I 
have mentioned. However, from my own observation in regard te the 
methods I have listed, I do not. believe that this is wmiformly true 
throughout the entire Navy training program. In addition, i am re- 
lying solely wen my on judgeent and past experiences with the Navy 
training progrez as to whether or not the metheds I recoamend can 
actually be applied to the 
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Navy training situation. Perhaps in some instances 
certain ones will not prove practical. However, I will 
consider this study az being wortinhile, if nothing else 
results but, first, an evalustion of the current educa- 
tional practices and technicuss currently in use in the 
Navy training program as compered te those that I have 
recommended; and secondly, the realization that both 
the Navy training program as well as the public scheols 
have much te gain by close ceoperation in improving 
teaching methods. 

I realize that the aims of Navy training and those 
ef our public schools sre necessarily different te an 
extent, but basieally I beliove thet their similarities 
of purposes are greater then their differences. It seeus 
te me that 2 man has the same besic needs ami probleus 
regardless of whether or not he is in a miform, or in 
civilian clothes, or if he is working for private enter~ 
prise or in a military organizations. Without ag in- 
tention to “mollycoddle" the individual, I believe that 
his needs and problems must be met by any educational 
fullest possibilities, the abilities he possesses. 
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